 

 Rigor and Relevance:  
Providing  ALL  students  with  a  Rigorous  and  Relevant  Program  of  Study  in  a    
Standards‐based  Classroom,  as  well  as  the  Extra  Help  to  Ensure  Their  Success     
Introduction   
  

In  response  to  the  call  for  increased  rigor  by  local,  state,  and  national  organizations,  the  Georgia  Performance  Standards  (GPS)  were  developed  to  ensure  greater  student  preparedness  for  advanced  levels  of  learning.  These  standards  represent  a  paradigm  shift  from  the  previous  knowledge‐based  standards  to  knowledge‐  and  performance‐based  standards  (what  students  know  and  are  able  to  do).  These  performance‐based  tasks  are  the  foundational  elements  for  restoring  value  to  the  high  school  diploma.  In  order  to  align  K‐12  standards  to  postsecondary  and  workplace  readiness,  and  to  make  them  fully  relevant,  both  knowledge  and  demonstrations  of  performance  are  necessary.    

  

In  high  performing  schools,  the  school wide  expectation  is  that  ALL  students  will  master  a  rigorous  program  of  study  in  a  standards‐based  classroom  and  that  staff  will  supply  the  extra  help  necessary  to  lead  students  to  mastery  of  state  standards.  Additionally,  in  high  performing  schools,  students  are  afforded  opportunities  to  make  connections  between  the  real  world  and  core  studies  by  supplying  students  with  a  chance  to  see  the  relevance  in  what  they  are  studying.  These  two  elements  aid  in  reestablishing  the  importance  of  earning  a  diploma.  

  

  
Action  Steps  and  Strategies   Leaders  and  teachers  recognize,  understand  and  come  to  consensus  on  the  research‐based  and  effective  practices  that  define  rigor  and  relevance  in  a  standards‐based  classroom,  among  and  across  grade  levels  or  content  areas.  
  
Current  K‐12  professional  literature  generates  much  about  the  new  “3  R’s  —  rigor,  relevance,  and  relationships”‐ as  a  means  to  frame  the  need  factors  for  secondary  reform.  It  is  essential,  however,  to  make  the  connection  between  rigor,  relevance,  and  relationships  and  the  standards‐based  classroom.  The  following  activities  are  designed  to  facilitate  collaborative  discussions  between  middle  and  high  school  staff‐ teachers,  leadership  teams  and  school  leaders‐ in  order  to  accomplish  this  task.  

  

Georgia  Department  of  Education  resources  should  be  utilized  to  introduce  new  learning,  to  review  or  to  reinforce  key  ideas.   Sites  such  as  http://public.doe.k12.ga.us/,  http://www.georgiastandards.org,  http://www.gavirtualschool.org   or  http://public.doe.k12.ga.us/tss_school_redesign.aspx  supply  school  leadership  with  tools  for  leading  in  regards  to  increasing  rigor  and  relevance.  

  

  

  

  

􀂲In a 2005 publication by Achieve, Inc. and the 

National Governors Association a call is made to “restore value to the high school diploma by revising academic standards, upgrading curricula and coursework, and developing assessments that align with the expectations of college and the workplace.” 
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	Activity I – Building Consensus on Rigor and Relevance in the Standards-based Classroom 

Participants:       Middle  school  and  high  school  teachers  

Facilitators:         School  leadership  and/or  leadership  teams  (MS  and  HS)  

Time:                TBD  

Resources:           GPS  Leadership  Training,  GADOE  online  resources,  guided  questions  document  


  

	Group  middle  and  high  school  teachers  (by  content  area  or  other  organization).  Provide  facilitated  time  for  teacher  groups  to  brainstorm,  discuss  and  chart  their  responses  to  each  question.  (Questions  may  be  sub‐divided  among  several  groups  if  the  group  is  very  large.)  Facilitate  whole‐group  discussions  to  assimilate  school‐specific  knowledge  and  concerns  with  responses.  

	What is a standards‐based classroom?  

	The  standards‐based  classroom  is  one  in  which  the  environment,  resources,  instructional  practices  and  assessments  are  aligned  to  student  knowledge  of  and  demonstration  of  articulated,  state  standards.  

	What characterizes rigor in a standards‐based classroom?  

	Rigor  may  be  defined  as  curriculum  that  “challenges  all  learners  to  demonstrate  depth  of  understanding,  including  such  cognitive  processes  as  explanation,  interpretation,  application,  analysis  of  perspectives,  empathy,  and  self‐knowledge.  Rigor  in  the  curriculum:  

􀂃results  in  desirable  discomfort,  leading  to  continued  questioning  on  the  part  of  each  student  

􀂃requires  content  to  be  deeply  considered    
􀂃differentiates  for  individuals  and  flexible,  fluid  groups  
􀂃reflects  high  expectations  

􀂃allows  for  and  encourages  varying  methods  of  solution  or  pathways  to  discovery  
􀂃teaches  to  each  student’s    “zone  of  proximal  development”  



	What characterizes relevance in a standards‐based classroom?  

	Relevance  in  the  curriculum:  

􀂃leads  to  the  creation  of  ideas  or  products  that  are  useful  in  real‐world  problem  solving    
􀂃differentiates  in  order  to  reflect  individual  student  interests,  including  career  interests  
􀂃emphasizes  inter‐disciplinary  connections  

􀂃aligns  with  articulated  workplace  competencies  

􀂃leads  to  authentic  assessments  
􀂃further  reveals  real‐world  problems  and  their  potential  solutions  


	What are performance standards?  How do they differ from what we’ve been doing?  

	Performance  standards  focus  on  both  what  the  student  should  know  and  what  the  student  should  be  able  to  do.  Performance  standards,  further,  provide  clear  expectations  for  the  assessment  or  evaluation  of  the  student  work.  Levels  of  work‐quality  are  defined,  demonstrate  achievement  of  the  standards,  and  enable  a  teacher  to  know  “how  good  is  good  enough.”  The  performance  standards  isolate  and  identify  the  skills  needed  to  use  the  knowledge  and  skills  to  problem‐solve,  reason,  communicate,  and  make  connections  with  other  information.  Performance  standards  also  tell  the  teacher  what  to  assess  and  the  extent  to  which  the  student  knows  the  material  or  can  manipulate  and  apply  the  information.    
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	What do students do in a standards‐based classroom?  

	The  standards‐based  classroom  is  one  in  which  individual  students  and  student  groups  are  working  with  concepts,  tools,  and  resources  that  will  lead  toward  mastery  of  specific  standards.  Therefore,  the  standards‐based  classroom  is  rich  in  resources,  opportunities,  and  conversations  that  make  standards  and  expectations  clear  and  further  encourage  student  self‐reflection.  A  standards‐based  classroom  “looks  like”  a  community  of  learners  who  speak  about  qualities  evident  in  work  that  meets  and  exceeds  standards.  Students  self‐reflect  on  progress  toward  standards  by  a  facilitated  examination  of  their  own  work  samples.  

	What do teachers do in a standards‐based classroom?  

	􀂃“Demystify”  and  “deconstruct”  standards  and  their  accompanying  elements  through  facilitated  dialogues  and  experiences  as  part  of  strategic  and  thoughtful  instructional  design   

􀂃Maintain  an  excitement  about  and  focus  upon  standards  through  instructional  design  that  is  engaging,  experiential,  and  affords  students  the  opportunity  to  examine  and  perform  standards  

􀂃Model  processes  for  students  to  make  cognitive  processes  more  transparent  

􀂃Expect  and  demand  student  awareness  of  individual  progress  toward  standards  

􀂃Monitor  and  document  individual  student  progress  toward  standards  to  communicate  with  students,  parents,  and  school/teacher  leaders  

􀂃Provide  resources  that  demonstrate  standard  performance  (including  collected  student  work  samples)  

􀂃Provide  regular,  critical,  and  task‐specific  feedback  to  individual  students,  instead  of  feedback  that  is  broad,  ill‐deserved,  or  meant  for  the  entire  group  

􀂃Encourage  and  facilitate  student  revision  of  work  for  continuous  improvement  and  progress  toward  standard  

􀂃Differentiate  processes  and  expected  products  for  individual  students  and/or  groups  of  students  

􀂃Utilize  formative  data  such  as  student  work  and  the  application  of  results  from  formative  assessments  to  make  instructional  decisions,  including  how  to  differentiate  for  individuals  and  groups  

􀂃Award  grades  as  reflection  of  progress  toward  standard  

􀂃Collaborate  with  teachers  across  and  within  grade  levels  and  across  and  within  disciplines  

􀂃Maintain  a  classroom  environment,  including  visual  displays  that  support  learning  and  progress  toward  specific  standards  



	What  do  administrators  and  school  leaders  need  to  do  in  order  to  support  the  implementation  of  and  monitoring  of  effectiveness  n  standards‐based  classrooms?  

	􀂃Create  a  daily  schedule  that  allows  for  collaboration  and  professional  learning  time  for  teachers.  

􀂃Model  a  healthy  sense  of  urgency  that  is  balanced  with  clearly  articulated  school‐wide  expectations  for  instructional  design  and  delivery.  

􀂃Provide  time  for  teachers  to  be  released  of  obligations  in  order  to  maximize  time  for  relationship‐building  that  enables  teachers  to  truly  know  students.  

􀂃Facilitate  professional  learning  teams  around  student  work  analysis  and  building  a  common  understanding  of  the  performance  standards,  as  well  as,  measure  professional  learning  by  the  extent  to  which  changes  are  seen  in  the  classroom.  

􀂃Support  teachers  in  efforts  to  maximize  learning  within  their  professional  learning  communities.  

􀂃Design  and  utilize  tools  (such  as  a  professional  learning  design,  school‐wide  protocol,  etc.)  That support professional learning.  

􀂃Allow  for  structural  divisions  to  personalize  the  learning  environment  and  facilitate  teacher/student  relationships.  
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Leaders  frequently  monitor  standards‐based  instruction  through  classroom  observations,  review  of  student  work  and  analysis  of  instructional  plans.  
  

	Activity II - Conduct Awareness Walks to Quickly Determine Teaching and Learning Practices 

Participants:      Middle  school  and  high  school  leadership  teams  in  collaboration  

Facilitators:        Middle  and  high  school  principals  and/or  system‐level  facilitators  

Time:               TBD  

Resources:          School‐made  Awareness  Walk  recording  charts,  GPS  leadership  materials                    

                             related  to  the  standards‐based  classroom,  chart  below              

	Work  with  your  leadership  team  to  conduct  brief  Awareness  Walks,  or  more  comprehensive  classroom  observations  in  order  to  reveal  the  degree  to  which  standards‐based  teaching‐and‐learning  practices  are  consistent  and  pervasive.  Use  either  the  school’s  standard  observation  form  or  create  a  list  of  visible,  specific  evidences  that  the  team  may  look  for.   Be  sure  that  each  teacher  is  briefly  visited  during  each  class  period  during  the  walk.  Return  as  a  team  and  analyze  the  data  to  determine  the  extent  to  which  standards‐based  classroom  practices  and  environments  are  implemented.  Utilize  the  Georgia  School  Standards  in  order  to  accurately  define  targets  (example  below).  

	GSS  ‐ Instruction  Standard  1:   Instructional  design  and  implementation  are  clearly  and  consistently  aligned  with  Georgia  Performance  Standards  and  district  expectations  for  learning.  

	●  All  teaching  and  learning  activities  are  informed  by  a  shared  framework  for  instruction  and  reflect  a  shared  understanding  of  hat  students  should  know,  be  able  to  do,  and  understand.  
● Teachers  plan  together  using  a  consensus‐driven  framework  in  designing,  monitoring,  and  revising  instruction  to  ensure  that  students  are  progressing  toward  meeting  the  standards.  

● Learning  goals  are  always  aligned  with  GPS  and  communicated  by  the  instructor,  with  all  teaching‐learning‐assessment  tasks  designed  to  ensure  student  mastery  of  GPS.  A  majority  of  students  know  the  learning  goals  for  which  they  are  responsible  and  are  able  to  self‐evaluate  and  contribute  to  peer  review  conferences  based  on  the  required  learning  goals  and  curriculum  standards.  


  

Follow  Awareness  Walks  with  more  in‐depth  observations,  teacher  interviews,  student  interviews,  student  work  analysis,  and  examination  of  teacher  assignments  that  will  yield  additional  information.  If  necessary,  design  professional  learning  for  teachers  who  require  a  deeper  understanding  of  standards‐based  classrooms.  If  Awareness  Walks  reveal  sufficient  evidence  to  support  the  pervasive  implementation  of  standards‐based  classroom  practices  and  environments,  conduct  follow‐up  observations  to  reveal  the  extent  to  which  rigorous  and  relevant  instruction  is  pervasive  in  the  standards‐based  classroom  environment.   

	Activity III - Conduct Reviews of Student Work to Reveal Current Evidence of Rigor and Relevance 

Participants:    Professional  Learning  Groups  

Facilitators:   Professional  Learning  Groups  or  Professional  Learning  Facilitator  

Time:    TBD  

Resources:   Standards  in  Practice  protocol               

	Teachers  work  in  professional  learning  groups  to  specifically  consider  rigor  and  relevance  in  the  ongoing  analysis  of  student  work  samples.  Leadership  should  provide  structured  and  facilitated  time  to  analyze  student  work  for  rigor  and  relevance.  The  Education  Trust  Standards  in  Practice  protocol  (1997)  may  serve  as  a  process  framework  for  teacher  collaboration  as  they  work  to  define  rigor  and  relevance  in  collected  student  work  (across  grade  levels  and  content  areas).  To  follow  up,  middle  and  high  school  vertical  teams  should  discuss  results.  View the protocol at www.lasw.org.    
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	Standards  in  Practice  Protocol  
1.  Complete the assignment.  Please  complete  the  assignment  that  the  students  were  asked  to  do.  This  is  important;  if  you  don’t  do  the  assignment  yourselves,  you  won’t  know  whether  it  truly  asks  for  the  knowledge  and  skills  you  want  students  to  have.    

2.  Identify the standards that apply to this assignment.  Identify the standards that apply to this assignment.  Take  the  standards  you  are  using  (national,  state,  local)  and  find  the  standards  to  which  this  assignment  might  be  directed.  In  other  words,  if  the  students  do  the  assignment,  what  standards  would  they  be  moving  towards?  (If  the  answer  is  “none,”  then  what  would  be  the  consequences?)    Don’t make enormously long lists of standards.  Most  assignments  don’t  address  more  than  two  or  three  standards.  Look  at  the  assignment  and  figure  out  the  central  learning  that  it  embodies.  Remember  that  many  assignments  will  include  writing  as  well  as  other  content,  so  you  should  choose  a  writing  standard  in  addition  to  the  main  content.    3.  Generate  a  rough  scoring  guide  from  the  standards  and  the  assignment.  Using  the  standards  and  the  assignment,  develop  a  scoring  guide  for  this  problem  by  following  these  steps.  

Four (4) is the highest score.  Write the features of an excellent answer to this problem.  Discuss  with  your  team  members  and  agree  on  the  main  points.  

Three (3) is the next highest score.  Write  the  features  of  an  answer  clearly  based  on  understanding  of  the  concept  with  perhaps  some  minor  errors  that  could  be  simple  mistakes  or  typographical  errors.  Understanding  of  the  concept  and  ability  to  apply  it  are  obvious.  A solid job, but not brilliant.  Two (2) is the next to the lowest score.  Write  the  features  of  an  answer  that  hasn’t  quite  got  it,  that  needs  additional  teaching.  One (1) is the lowest score.  Write  the  feature  of  an  answer  that  hasn’t  a  clue.  

  

4.  Score the student work, using the guide.  Score  the  student  work  alone  (first)  using  the  scoring  guide  you’ve  worked  out  together.  When  everyone  has  a  set  of  scores,  share  them  and  reconcile  them  so  that  each  team  member  roughly  agrees.  If  you  can’t  get  complete  agreement,  at  least  decide  between  the  papers  that  get  a  4  or  3,  and  those  that  get  a  2  or  1.  

  

5.  Ask:  Will this work meet the standards?  If not, what are we going to do about it?  People  tend  to  think  they’re  done  when  they’ve  got  the  work  scored,  but  in  fact  all  that  was  just  preparation  for  answering  the  most  important  questions.    Looking  at  the  student  work,  please  answer  the  following  questions  as  a  team:    

• What  does  this  student  work  tell  us  about  learning  in  this  classroom  in  this  school?   

• What  do  students  know  and  what  are  they  able  to  do?   

• Was  the  assignment  well  designed  to  help  students  achieve  the  standards?   

  6.  Implications for change:  What are we going to do about it?  The  team  should  now  collectively  answer  this  generic  question:  What  should  happen  at  the  classroom  to  ensure  that  all  students  achieve  a  score  of  4  or  3  on  assignments  clearly  aligned  with  he  standards?  
  

List  potential  changes  that  are  needed  from  your  point  of  view  as  a  teacher,  principal,  post  secondary  faculty  member,  or  parent/community  representative.                                                  
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	Activity IV – Conduct Analysis of Teacher-Provided Instructional Plans to Reveal Current Evidence of Rigor and Relevance 

Participants:    School  Leadership  and/or  Professional  Learning  Groups  

Facilitators:   Curriculum  Specialists  or  Lead  Teachers  with  Principals   

Time:    TBD  

Resources:   Rigor  and  Relevance  Framework     

	School  leaders  or  previously  established  or,  if  necessary,  newly  developed  professional  learning  groups  specifically  consider  rigor  and  relevance  in  the  routine  analysis  of  teacher‐provided  instructional  plans.    

Leadership  should  reserve  scheduled,  structured,  and  facilitated  time  for  leadership  teams  and/or  professional  learning  groups  to  analyze  instructional  plans  from  each  grade  level  and  content  area  with  consideration  for  rigor  and  relevance.  

  

The  International  Center  for  Leadership  in  Education  (ICLE)  Rigor  and  Relevance  Framework  may  serve  as  a  graphic  organizer  upon  which  to  note  the  extent  to  which  rigor  and  relevance  is  likely  to  result  from  each  instructional  plan.  As  a  necessary  follow‐up,  discussions  should  include  results  and  next  steps.  This process should be ongoing and monitored.  
	  

  

  

  


  
Leaders  structure  and  plan  collaborative  experiences  for  professional  learning  communities  that  facilitate  the  vertical  alignment  of  the  curriculum,  instructional  practices  and  assessments  (both  formative  and  summative)  in  grades  6‐12.  The  AP  (College  Board)  process  for  vertical  teaming  is  one  process  that  may  be  considered  for  collaboration.  
  
What is vertical teaming?  
Vertical  teaming  is  a  process  by  which  educators  of  similar  content  area  collaborate  in  a  committed  and  collegial  professional  earning  relationship  for  increased  student  achievement.   The  process  is  based  on  the  following  two  important  premises:  a)  the  expectation  that  all  students  can  perform  at  rigorous  academic  levels;  and,  b)  that  schools  can  prepare  every  student  for  higher  intellectual  engagement  by  providing  foundational  and  sequential  experiences that  prepare  them  for  continued  and  increased  rigor.  Vertical  teaming  may  support  students  through  any  rigorous  curriculum,  yet  traditionally  it  is  a  process  employed  by  early  grades  and  Pre‐AP  teachers  in  support  of  AP  enrollment  and  success.  
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What do vertical teams do?  

Simply put, an active vertical team is a strategizing team.   The  group  ensures  student  success  by  considering  what  is  needed  in  the  most  rigorous  post‐secondary  program  of  study  and  then  planning  (backwards)  for  that  success  at  each  grade  level.    

  

Vertical teaming is achieved only by collaboration.  Teachers  collaborate  to  promote  understanding  of  what  students  should  know  and  be  able  to  do  across  grade  levels.  Yet,  in  its  most  effective  process,  vertical  teaming  is  more  than  just  a  group  examination  of  curriculum.  It  is  a  collaborative  sharing,  evaluation,  and  adoption  of  progressive  instructional  strategies  to  support  increasing  complexity  and  rigor.   Students  will  be  more  successful  when  teachers  collaborate  to  build  consensus  regarding  the  strategies  adopted  for  frequent  use  at  each  grade  level.  

  

Who should be on a vertical team?  
Vertical  teams  have  representative  teachers  from  each  grade  level  in  order  to  ensure  that  students  in  the  early  grades  are  supported  for  continued  rigor  as  they  progress  through  the  early  and  middle  grades  onto  high  school  and  beyond.   

  

  Why  should  teachers  be  College  Board  trained  to  collaborate  on  a  vertical  team?  
The  purpose  of  a  vertical  teaming  training  is  to  equip  middle  and  high  school  teachers  with  the  strategies  and  tools  they  need  o  engage  their  students  in  rigorous  and  relevant  learning  experiences.  Additionally,  through  vertical  teaming  training  teachers  are  led  to  a  better  understanding  of  the  purpose  of  vertical  teams  and  the  methods  and  protocols  by  which  vertical  teams  best  operate.  

  

How do vertical teams measure their success?  

Vertical  teams  measure  their  success  by  increased  student  achievement,  as  seen  by  increased  test  scores,  analysis  of  student  work,  and  classroom  observation.   Additionally,  vertical  teams  may  measure  their  success  by  the  extent  to  which  teachers  are  able  to  describe  why  consensus  strategies  are  strategically  employed  at  each  grade  level.   

  

Questions for Reflection:    

• How  many  AP  classes  are  currently  offered  at  my  high  school?   

• Does  my  high  school  encourage  and  invite  students  to  challenge  themselves  with  AP  enrollment?   

• Does  tracking  dictate  who  enrolls  in  AP  at  my  high  school?   

• To  what  extent  is  my  high  school  maximizing  the  Advanced  Placement  opportunities  afforded  by  the  Georgia  Virtual  School?  

• Does  my  school  participate  in  an  active  and  working  vertical  team  that  includes  representative  teachers  from  both  the  middle  an  high  school?  

• How  is  the  middle/high  vertical  team  monitored  and  supported  for  success?   By what measure is “success” considered?  

• What  role  does  vertical  teaming  play  in  our  school’s  School  Improvement  Plan?  How  does  it  align  with  our  school’s  mission  statement,  or  slogan?  
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Steps to Implementation:  

  

  I.  Planning/Designing    

Key  decisions  made  at  the  initial  stage  of  a  school’s  AP  Vertical  Teaming  formation  will  ensure  lasting  success.   

  

First  and  foremost,  the  school  must  build  a  consensus  commitment  to  AP  among  administrators  and  teacher  leaders.  This  will  require  reading  and  study  group  discussions  focused  on  the  College  Board  philosophy  and  benefits  of  a  connected  and  seamless  curriculum.  

  

Second,  school  leaders  should  determine  which  teacher  leaders  will  participate  in  this  new  professional  learning  community,  where  the  focus  of  work  is  increased  student  achievement  through  collective  teacher  learning.  During  the  initial  forming  stage,  the  group  should  be  led  by  a  seasoned  facilitator  through  the  establishment  of  an  articulated  goal  and  mission.  These  goals  should  be  documented  for  quarterly  benchmarks  and  quarterly  and  annual  program  evaluation.  

  

Third, the group will need to:  

• establish  practices  and  procedures;  

• collect  resources;    

• determine  location  and  space  for  meetings;  

• determine  need  for  additional  time  –  stipends  and/or  substitutes  

• examine  the  professional  schedule  to  establish  a  consistent  and  protected  meeting  time.  

  

II. Training     

A  wide  variety  of  training  opportunities  for  teachers  and  administrators  are  made  available  through  the  College  Board.  Teachers will need subject‐specific training.  For information regarding these trainings, you may visit http://www.collegeboard.com.  These  content  trainings  include  strategies  for  student  learning  and  student  motivation.   

  

School counselors will need training as well.  Their  training  will  help  them  establish  a  connection  between  AP  work  and  SAT/PSAT  scores  as  well  as  to  ensure  awareness  of  College  Board  programs  such  as  the  AP  Potential  and  Springboard  programs.  

    

III. Implementation                    

Once  teachers,  administrators,  and  counselors  have  been  trained,  frequent  and  regular  collaboration  time  must  be  established  and  protected.   During  this  collaboration  time,  vertical  team  teachers  build  consensus  regarding  what  students  should  know,  understand,  and  be  able  to  do  at  each  grade  level,  in  order  to  build  progressively  to  college‐ready  level.  

  

Vertical  team  teachers  collaborate  to  build  templates  and  materials  that  will  support  the  systemization  of  grade  level‐specific  strategies  for  school‐wide  use.  This  includes  making  and  documenting  decisions  regarding  which  instructional  strategies  at  each  grade  level  will  best  support  he  development  of:  

• mature  habits  of  mind;  

• research  skills;  

• Academic and cognitive self‐sufficiency.  

It also includes building consensus regarding how best to:  

• support  students  who  struggle;  

• vertically  and  horizontally  align  the  curriculum;  

• support  increased  enrollment  in  advanced  courses  at  the  school;  

• communicate  benefits  of  advanced  courses  to  students  and  parents;  

  

During  this  vital  collaboration  time,  teacher  teams  determine  how  and  when  to  support  one  another  through  peer‐conducted  classroom  observation,  shared  materials,  professional  learning  community  
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Reading and experiences, and analysis of student work.   College  Board  materials  (such  as  the  April  2006  AP  training  book  –  p.  48)  include  activities  for  teacher  teams  to  complete  as  a  means  to  emphasize  standards  of  teaching  and  curriculum  alignment.  To  support  the  development  of  this  new  professional  learning  community,  administration  will  wish  to  structure  team  building  activities  and  possibly  a  retreat  for  middle  and  high  school  teachers  who  ill  constitute  the  AP  Vertical  Team.   

  

IV. Evaluation     

Vertical  teams  measure  their  success  by  increased  student  achievement,  as  seen  by  increased  test  scores,  analysis  of  student  work,  and  classroom  observation.    

  

Schools  would  do  well  to  embrace  quarterly  evaluations  to  validate  benchmark  progress  or  reveal  continued  need.  Those  quarterly  evaluations  or  more  formal  annual  evaluations  of  an  AP  Vertical  Team’s  progress  may  include  the  following  elements:  

• Analysis  of  student  work  at  varying  grade  levels,  compared  against  established  skills,  knowledge,  and  habits  of  mind  expected  at  each  grade  level;  

• Classroom  observation  tallies  that  reflect  inclusion  of  determined  strategies  embraced  by  the  AP  vertical  team  teachers  during  any  given  classroom  observation  cycle;  

• Student,  parent,  and  teacher  surveys  or  interviews  to  determine  perceived  preparation  for  college‐level  work  and  the  extent  to  which  all  stakeholders  are  coping  with  the  increased  rigors  and  raised  expectations;  

• Numeric  and  anecdotal  reporting  of  the  need  and  use  of  interventions  as  outlined  in  the  school‐wide  pyramid  of  intervention;  

• Interviews  with  vertical  team  teachers  to  determine  the  extent  to  which  teachers  are  able  to  justify  and  articulate  the  need  for  consensus  strategies  as  strategically  employed  at  each  grade  level.   

     

V.  Continued Work   
Once  a  school’s  AP  Vertical  Teaming  progress  has  been  evaluated,  vertical  team  teachers  should  reflect  upon  the  findings  and  make  adjustments/changes  to  behavior  as  those  data  sources  warrant.  Building  level  administrators  should  support  the  collection  of  the  data  as  well  as  enable  the  routine  structured  time  for  vertical  team  teachers  to  reflect  upon  the  findings.  Ongoing  trainings  and  analysis  of  student  work  will  be  ongoing  through  the  life  of  the  school.  
  
Teachers  employ  and  leaders  monitor  the  use  of  effective  practices  of  instruction  and  assessment  with  all  students,  while  subgroups  of  students  are  guaranteed  additional  interventions  and  scaffolding.  Extra  help  structures  within  the  school  should  reflect  the  belief  that  all  students  can  master  rigorous  standards!  
  

This  focus  will  do  much  to  maximize  student  learning  ‐ for  a  truly  rigorous  program  of  study  will  require  a  desirable  stretch  of  abilities  for  all  students.  Extra help is not remediation.  Nor  does  it  imply  that  a  student  is  incapable  of  rigor!  Through  collaborative  conversations,  uncover  faulty  beliefs  that  may  be  in  conflict  with  the  practice  of  high  expectations  for  ALL!    

Extra  help  for  middle  school  and  high  school  students  has  often  been  viewed  in  one  of  three  ways:  providing  remedial  instruction  on  missing  basic  or  elementary  skills,  tutoring  for  students  struggling  to  pass  a  course,  or  preparing  students  to  increase  their  scores  on  the  SAT  or  ACT.   Few,  if  any,  efforts  focus  on  met cognition  (teaching  students  those  “learning  to  learn”  skills)  and/or  teaching  students  advanced  literacy  and  innumeracy  skills  that  carry  over  into  other  subject  areas  and  courses.   There  is,  however,  a  continuum  of  extra‐help  needs  for  middle  school  and  high  school  students;  so  it  is  important  to  develop  and  implement  services  on  a  Pyramid  of  Interventions.   

  

One  critical  group  of  students  who  will  require  intensive,  ongoing  extra  help  may  consist  of  only  five  to  ten  percent  of  an  average  school  population.  These  are  students  who  transition  into  middle  school  or  high  
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school  at‐ or  near‐ Performance  Level  1  in  Reading,  Mathematics,  or  in  both  areas  on  the  GCRCT  (Does  Not  Meet  Expectations).  They  lack  the  readiness  for  the  next  level,  whether  middle  or  high  school.  These  students  need  “catch  up”  services,  while  continuing  to  receive  standards‐based  instruction.   

  

The  second  group  is  students  who  have  mastered  basic  skills  but  have  limited  abilities  with  intermediate  skills.  For  example,  these  students  may  decode  words  but  have  limited  reading  comprehension  ability.  These  students  may  perform  basic  operations  of  arithmetic,  but  struggle  with  fractions,  decimals,  equations,  and  problems  that  require  mathematical  reasoning.  They  are  increasingly  at  risk  as  the  content  becomes  more  complex  and  abstract.   

  

The  final  group  consists  of  those  who  score,  minimally,  “out  of”  elementary  school  or  middle  school,  but  are  not  fully  prepared  to  succeed  in  standards‐based  courses  at  the  middle  or  high  school  levels.  These  students  have  only  partially  mastered  intermediate  standards;  however,  they  may  have  had  exposure  to  more  advanced  standards.  If  the  goal  is  to  have  all  students  succeed  in  rigorous  and  relevant  middle  and  high  school  courses  and  demonstrate  this  by  passing  challenging,  required  exams,   many  of  these  students  will  need  on‐going  extra  help  and  support.      

  

The  challenge  is  to  employ  structures,  strategies,  and  instructional  tools  and  methods  that  enable  students  to  master  grade‐level  reading  and  mathematics  standards  while  providing  them  with  even  more  advanced  reading  comprehension  and  mathematical  reasoning  strategies  they  need  for  the  rigors  of  high  school.   ALL  students  should  struggle  as  they  stretch  toward  adding  more  rigor  and  relevance  to  their  program  of  study.  By  changing  the  paradigm  of  extra  help  from  “remediation”  to  “acquisition  of  skill  to  accelerate  personal  learning”,  we  provide  students  lifelong  tools  for  their  continued  success.  

  
	Activity V – Examining Current Practices for Extra Help 

Participants:    School  Leadership  teams  

Facilitators:   self‐facilitating  school  leadership  teams  

Time:    TBD  

Resources:   Best  Practices  in  Extra  Help  document             

	In  your  school  leadership  teams,  discuss  the  extent  to  which  your  school  exemplifies  each  element.  Determine  next  steps  for  including  the  missing  or  lacking  elements  in  the  school  improvement  plan.    
  
Quality  Extra  Help:  The  Basics  
  

Providing  extra  help  for  students  can  be  the  solution  or  a  futile  effort  dependent  on  whether  or  not  the  foundation  pieces  are  n  place.  Below,  is  a  brief  outline  of  the  key  elements  of  providing  “successful”  extra  help  that  will  truly  produce  higher  levels  of  student  achievement?  

  

1) Assign  the  “best”  teachers  to  the  learners  who  have  the  most  difficulty.  
By  assigning  struggling  students  to  the  teachers  who  have  proven  to  be  the  most  effective  at  leading  students  to  master  the  standards(and/or  hiring  these  individuals  to  staff  the  extra  help  sessions),  over  half  of  the  battle  may  be  won.  Too  frequently,  learners  who  struggle  most  are  assigned  the  least  qualified,  or  frequently  non‐certified,  teachers.  Research  demonstrates,  of  course,  a  strong  correlation  between  teacher  quality  and  effectiveness  and  student  achievement.  

2) Extra  Help  is  usually  best  delivered  by  the  “teacher  of  origin”.  
If  a  student’s  content  teacher  is  a  highly‐qualified,  master  teacher  it  is  usually  most  effective  for  that  professional  to  deliver  the  needed  extra  help  for  the  student.  Frequently,  to  what  degree  the  student  has  or  has  not  mastered  the  standard(s)  and/or  specific  means  in  which  the  student  best  learns  becomes  lost  in  the  communication  between  the  content  teacher  and  the  extra  help  teacher.  If  the  previously  stated  condition  is  in  place,  the  teacher  who  sees  the  student  on  a  daily  basis  is  the  best  person  to  determine  the  student’s  extra  help  needs.  

  

  




	3) Recreate  extra  help  around  the  framework  of  “prevention”  rather  than  (always)  “  intervention”.  
Through  collaborative  efforts  between  schools  and  feeder  schools,  knowledge  can  be  gained  to  create  structures  and  services  to  help  students  “catch  up”,  academically,  before  they  begin  to  drown  in  failure.  Georgia  schools  have  data  readily  accessible  to  them  on  each  student  before  he  or  she  walks  into  that  school  on  the  first  day,  yet,  it  is  seldom  utilized  effectively.  It  is  important  to  consider  a  three‐year  pattern  of  performance  when  looking  at  state  assessment  data  and  to  carefully  examine  students  who  pass  state  assessments  only  “marginally”.  Summer  Bridge  programs,  strategic  “catch  up”  elective  courses,  assigned  summer  work  (pencil‐and‐paper  or  web‐based),  peer  tutoring,  facilitated  previewing  of  standards  and  a  number  of  other  means  may  be  employed  to  boost  students’  skills  before  they  experience  difficulty.   

4) Create  a  structure  that  allows  for  extra  help  to  be  delivered  during  the  school  day.  
Although  this  is  not  an  easy  task,  there  are  few  incidences  in  which  this  cannot  be  accomplished.  It  is,  frequently,  more  about  creativity  and  flexibility  than  about  additional  resources.  For  some  students  this  may  mean  double‐dosing  (an  extended  or  double‐blocked  or  year‐long  class)  and  for  some  it  may  mean,  only,  an  occasional  extra  help  session  in  the  morning  prior  to  the  beginning  of  the  school  day.  The  important  thing  is  for  schools  to  dig  deep  into  their  data  to  determine  a)  who  is  in  need  of  extra  help  and  b)  when  can  that  help  be  accessible  and  delivered  to  all  who  are  in  need?  

5) Ensure  that  the  need  for  extra  help  doesn’t  place  students  in  a  “remedial  track”.  
All  students  should  have  equal  access  to  a  rigorous  and  relevant  course  of  study,  independent  of  their  need  for  extra  help.  All  teachers  should  hold  high  expectation  for  ALL  students  in  a  standards‐based  classroom.  This  is  an  especially  important  consideration  when  scheduling  students  with  a  history  of  academic  difficulty  and  students  with disabilities.  Too  frequently,  collaborative  teaching  sections  (where  a  special  educator  and  regular  educator  share  teaching  responsibilities)  are  assigned  to  a  non‐college  preparatory  or  low‐level  class  or  course.  Too  frequently,  these  classes  are  “top‐heavy”  with  struggling  students,  special  education  students  and/or  students  with  behavioral  problems.  These  types  of  structures  do  not  reflect  best  practice  and,  too,  may  bring  up  serious  issues  of  equity  and  access  to  rigorous,  grade‐level  standards.   

6) Make most of the extra help offered non‐negotiable!  
How much do we really need to say here?  We  are,  after  all,  working  with  adolescents‐whether  in  middle  school  or  high  school.  The  bottom  line  is  that  we  are  the  adults,  the  professionals,  and  we  cannot  leave  a  student’s  success  or  failure  totally  up  to  him  or  her.  Few  students  have  the  initiative,  self‐discipline,  and/or  parental  monitoring  to  attend  extra  help  every  time  it  is  necessary.  This  is  a  call,  too,  for  educators,  not  to  design  the  school’s  extra  help  program(s)  as  if  they  were  open  casting  calls.  Extra  help  must  be  stable  and  deliberate  and  students  must  know  “when”,  “where”,  “how”  and  “why”  each  time  they  attend.  
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Relationships:  Advisement and Successful Transitions  
Ensuring  that  each  student  has  a  CAB  (Caring  Adult  in  the  Building) 
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Introduction      
  
The  phrase  rigor,  relevance  and  relationships  (The  New  3‐R’s  of  Education)  gained  national  attention  when  used  in  a  speech  at  the  Gates  Millennium  Scholars  Regional  Leadership  Conference  (October,  2004).    

Nationally  recognized  leaders  in  secondary  education  reform,  as  well  as  political  leaders,  have  made  rigor,  relevance  and  relationships  an  integral  phrase  in  the  language  of  their  work.  Dr.  Gene  Bottoms  of  the  Southern  Regional  Education  Board’s  high  school  initiative  (High  Schools  That  Work)  and  Dr.  Willard  (Bill)  Daggett  of  the  International  Center  for  Leadership  in  Education  have  adopted  rigor,  relevance  and  relationships  to  frame  national,  professional  development  conferences  for  secondary  educators.  

  

In  February  2005,  Bill  Gates  used  the  slogan,  gaining  much  attention,  in  a  high  profile  address  to  the  National  Governors  Association  Summit  in  2005.  This  address  served  to  act  as  a  call  for  action,  a  call  for  united  efforts  between  philanthropic  groups,  educational  leaders  at  the  local,  state  and  national  levels,  organizational  leaders  in  secondary  reform  and  public  policy  makers.   

  

Perhaps,  in  no  other  area  of  educational  focus  is  the  concept  of  rigor,  relevance  and  relationships  more  essential  than  in  the  area  of  student  advisement.  Webster states to advise is to recommend, inform or counsel.  As  Georgia  provides  a  rigorous  set  of  state  curriculum  standards,  state  educators  must  advise  all  Georgia  students  to  enroll  in  those  challenging  courses  that  will  prepare  them  for  the  continued  rigors  of  postsecondary  study  (recommend).  As  Georgia  students  matriculate  through  their  high  school  coursework,  educators  must  take  every  opportunity  to  advise  (inform)  students  of  the  relevance  that  the  course  assignments  and  projects  have‐ specifically,  related  to  their  future  goals.  Educators,  too,  must  advise  (counsel)  students  by  looking  out  for  their  personal  interests  and  pushing  them  to  take  and  be  successful  in  the  most  challenging  course  offered.  With  secondary  school  counselors  funded  at  an  average  of  only  one  counselor  per  four  hundred  students  (1:400),  it  becomes  increasingly  necessary  for  teachers  and  other  educational  professionals  to  accept  the  challenge  of  providing  guidance  to  today’s  secondary‐ middle  school  and  high  school‐ students.    

  

The  primary  concerns  sparking  the  movement  to  redesign  high  schools  around  the  rigor,  relevance  and  relationships  framework,  in  Georgia  and  nationally,  are:   

• the  lack  of  adequate  increases  in  high  school  graduation  rates,  

• the  number  of  high  school  graduates  who  are  not  adequately  prepared  for  postsecondary  study,  and   

• the  number  of  high  school  graduates  without  the  skills  to  advance  beyond  entry‐level  jobs.                  

Of every 100 high school freshmen in Georgia and the U.S… 
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Action Steps and Strategies    
Schools  serving  students  in  grades  6‐12,  wishing  to  facilitate  quality  advisory  programs  should  design  the  program  so  that  caring  adults  are  partnered  with  students  an  loop  with  those  students  during  their  tenure  at  that  particular  school.   Advisors  are  most  often  teachers  and  other  educators  who  are  committed  to  the  task‐ willing  to  attend  all  advisor  training  sessions  and  able  to  maintain  student  confidentiality.   

  

The  advisors  role  is  to  meet  with  the  student  on  a  regular  basis  for  the  purpose  of  academic  development,  career  development  and  personal‐social  advisement.   Advisors  must  have  targeted  training  in  the  school’s  requirements  for  graduation,  curriculum  offerings,  potential  career  pathways  and  courses  of  study,  developmental  needs  of  the  adolescent  learner,  issues  of  confidentiality,  district/school  referral  processes  and  procedures,  and  active  listening  skills.   Too  often,  advisory  programs  fail  because  one  or  more  of  these  elements  are  missing.  

  
The  following  suggested  process  and  activities  are  drawn  from  The  Power  of  Advisories  (The  Education  Alliance,  2003)  and  are  based  around  the  Five  Key  Dimensions  of  Successful  Advisory  Programs.  These  were  used  in  the  process  used  of  developing  recommendations  for  both  Breaking  Ranks  II  and  Breaking  Ranks  in  the  Middle  National  Association  of  Secondary  School  Principals,  2004  and  2006,  respectively).   

  

As  school  professionals  build,  enhance  or  revitalize  their  Advisor‐Advisee  Program,  they  work  through  distinct  stages.   Successful  advisory  programs  at  the  middle  grades  or  high  school  level  have  been  shown  to  include  the  following  five  key  dimensions:   

􀂃a  stated  purpose    

􀂃thoughtful  organization    

􀂃relevant  advisory  program  content    

􀂃ongoing  assessment    

􀂃strong  leadership  

It  is  the  process  of  staff  collaboration  to  develop  a  quality  advisory  program  that  is  of  equal  importance  to  the  activities  themselves.  As  professionals  work  to  structure  a  more  personalized  learning  experience  for  ALL  students,  each  must  examine  his  or  her  individual  beliefs  and  practices.   

  
Key Dimension #1:  Purpose   
Successful  advisory  programs  have  a  clearly  defined  purpose  or  purposes  that  all  members  of  the  faculty  understand  and  support.  There  are  many  different  purposes  an  advisory  program  can  be  designed  to  meet  and  therefore  no  two  advisory  programs  will  look exactly  alike.  Two  specific  purposes  for  advising  students  in  Georgia  schools,  however,  are  to  have  each  student  graduate  and  to  have  each  student  post‐secondary  study  and/or  workforce  ready.  Individual  schools  must  determine  what  their  community  values  and  which  needs  must  be  met  within  the  community.  Listed  below  are  potential  purposes  of  advisory  programs,  each  of  which  helps  drive  the  personalization  of  a  student’s  school  experience.   

􀂃To  advise  students  about  academic  decisions  and  monitor  academic  achievement   

􀂃To  guide  students  throughout  the  secondary  school  process,  leading  to  graduation   

􀂃To  prepare  students  for  school  and  life  transitions   

􀂃To  foster  communication  between  the  home  and  school  and  among  members  of  the  school  community   

􀂃To  undertake  community  service  both  within  and  outside  the  school   

􀂃To  promote  character  development  and  explore  moral  and  social  dilemmas  

􀂃To  encourage  supportive  peer  relationships  and  practice  conflict  resolution  

􀂃To  promote  an  awareness  of  diversity  and  tolerance    
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	Activity I: Purpose - What’s Missing in Your School? 

Participants:       Middle  School  and  High  School  Teachers  or  Selected  Staff  

Facilitators:         School  Leader  and/or  Leadership  Teams  (MS  and  HS);  Advisory  Consultant  

Time:                TBD  

Resources:           School  Data  Profile 

	After  examining  school  data,  ask  staff  to  respond  to  the  question,  “What  is  missing  in  your  school?”  Do you have a 100% graduation rate?  Do ALL of your students pass state assessments?  Do ALL of your students graduate with a career concentration?  Think  about  the  needs  of  students  and  of  the  school  (academic  needs,  personal  needs,  career  planning  needs,  etc.).  Out  of  these  needs  should  arise  a  mission  and  purpose  for  the  school’s  advisory  program.  This  exercise  is  simply  a  first  step  and  leadership  teams  should  provide  deeper,  ongoing  opportunities  for  staff  to  consider  and  clarify  the  purpose  for  an  advisory  program.  Stress  the  critical  need  for  a  clearly  defined  purpose,  the  importance  of  staff  buy‐in  and  the  creation  of  a  sense  of  collective  responsibility  for  the  success  of  ALL  students!  

	Next  step:  Work  collaboratively  to  brainstorm  and  record  the  following  information  as  a  whole  faculty,  leadership  team  or  professional  learning  group.  

	Program  Purpose:  Specific  purposes  your  advisory  program  be  designed  to  meet  (worksheet)  

	Program  Purpose  
	Priority  Value  
‐ Essential,  non‐negotiable  

‐ Important,  but  negotiable  

‐ Experimental  and  negotiable  
	Addresses students’ needs in what ways?   
‐ All students?   

‐ Subgroups?  
	Reflects the needs of the community in what ways?  

	  

  
	  
	  
	  

	  

  
	  
	  
	  

	  

  
	  
	  
	  

	  

  
	  
	  
	  

	  

  
	  
	  
	  

	Finally,  write  a  statement  of  purpose  and  create  a  framework  for  your  advisory  program.  Refer  to  other  parts  of  this  document,  GADOE  resources,  Breaking  Ranks  II,  Breaking  Ranks  in  the  Middle,  and  other  potential  resources.  

	  

  

  

  

  

  


Key Dimension #2:  Organization    

How  an  advisory  program  is  structured  has  a  significant  impact  on  how  personalized  the  advisory  experience  will  be.  Successful  advisory  programs  organize  themselves  in  ways  that  allow  the  stated  purposes  of  the  program  to  be  met.   

  

In  organizing/re‐organizing  an  advisory  program,  four  interlinked  areas  should  be  considered:  1)  people  and  size,  2)  time  and  space,  3)  professional  development  and  support  and  4)  student  ownership.   
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	Activity II: Organization - Planning for Your Advisory Program (Carousel Brainstorming) 

Participants:       Middle  School  and  High  School  Staff  or  Selected  Staff  

Facilitators:         School  Leader  and/or  Leadership  Teams  (MS  and  HS);  Advisory  Consultant  

Time:                TBD  

Resources:           School  Information  (all  needed  to  answers  questions  below) 

	Divide  leadership  teams  into  four  groups  to  consider  the  following  questions  related  to  the  organizational  structure  of  advisor  programs:  People  and  Size,  Time  and  Space,  Professional  Development  and  Support,  and  Student  Ownership.  Next,  post  four  pieces  of  chart  paper  with  the  organizational  structure  headings.  Next,  write  individual  questions,  clusters  of  questions  or  all  questions  from  that  area  on  each  sheet  and  post  them  throughout  the  room.   Explain  to  staff  that  they  will  have  a  brief  time  (90‐120  seconds)  to  write  down  short  answers  to  each  question  on  the  chart.  Explain  upfront  that  when  time  is  called,  each  group  will  rotate  to  a  new  chart  (make  the  direction  of  rotation  very  clear).  After  all  groups  have  rotated  through  all  charts,  have  participants  cap  their  markers  and  do  a  gallery  walk  of  the  brainstorming  results.  As  the  discussion  follows,  appoint  someone  to  organize  and  record  all  information.  

	People  and  Size  
􀂃How many advisees will each advisor have?  

􀂃Which adults in the school will serve as advisors?  What characteristics should they possess?  

􀂃If  some  teachers  do  not  serve  as  advisors,  what  supportive  roles  can  they  take  on?  Will any advisories be co‐facilitated?  

􀂃By  what  criteria  will  the  students  be  divided  into  advisory  groups?  

􀂃By  what  criteria  will  individual  students  be  paired  with  individual  advisors?  

􀂃Will  advisors  and  advisees  be  looped  (paired  for  their  tenure  in  the  building)?  What, if any, exceptions would there be to that rule?  

􀂃What  will  be  the  specific  roles  and  responsibilities  of  advisors?  

􀂃How  will  parents  be  included  and  involved  in  the  advisory  process?  

􀂃How  will  business  and  community  volunteers  be  included  and  involved  in  the  advisory  process?  



	Time  and  Space   
􀂃How often will advisories meet (daily, weekly, monthly, etc.)?   

􀂃How  long  will  advisory  meetings  be  (brief  check‐ins,  longer  activity  periods‐ ideally,  both  are  needed)?   

􀂃Will  there  be  time  for  individual  meetings  as  well  as  group  meetings?   

􀂃How will this time fit into the master schedule?   

􀂃Where will advisories meet?   

􀂃How  will  advisories  be  able  to  personalize  their  space?   

􀂃Will each advisory have its own space?    



	Professional  Development  and  Support   
􀂃How  do  we  create  regularly  scheduled  time  for  advisors  to  meet  with  students  (coordination  with  the  academic  calendar  and  time  for  training,  curriculum  development,  sharing  successes,  having  kids  talk…)?   

􀂃In  what  types  of  configurations  can  advisors  meet  for  training  and  support  (clusters,  teams,  full  faculty,  pairs)?   

􀂃How  will  we  identify  the  types  of  training  and  support  advisors  need  (academic  advising,  how  to  communicate  with  parents,  listening  skills,  knowing  when  to  refer  advisees  to  others,  etc.)?   

􀂃How will the initial training be conducted and by whom?  

􀂃What resources will advisors need?  …will these resources be readily available?  

􀂃What  additional,  ongoing  support  will  be  provided  after  initial  training?  

􀂃How will advisors be observed and assessed?  



	Student  Ownership  
􀂃What  role  will  students  take  in  creating/overseeing  the  advisory  program?  

􀂃How  can  advisories,  in  grades  6‐12,  serve  as  a  vehicle  for  raising  graduation  rates?  

􀂃How  can  advisories,  in  grades  6‐12,  serve  as  a  vehicle  for  raising  student  achievement?  

􀂃How  can  advisories,  in  grades  6‐12,  serve  as  a  vehicle  to  facilitate  more  students  pursuing  post‐secondary  study?  

􀂃How  can  students  in  the  upper‐grade  advisories  mentor  students  in  the  lower‐grade  advisories?  
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Key Dimension #3:  Advisory Program Content    

The  content  of  any  middle  or  high  school  advisory  program  will  vary  based  on  the  purpose(s),  on  the  goals  to  be  achieved,  on  the  nature  of  the  school  needs  and  programs  and  on  individual  advisors.  Curricula  may  be  organized  around  essential  questions,  themes,  or  age‐appropriate  desired  skills  and  outcomes.  It  may  be  consistent  across  advisories  or  vary,  slightly,  based  on  an  advisor’s  knowledge  of  his/her  advisees.  Advisors  may  follow  a  scripted  curriculum,  pick  and  choose  from  an  advisory  handbook,  or  organize  their  own  activities  to  personalize  the  advisory  experience.  A  framework  to  standardize  the  topics  that  each  grade  level  covers‐ 6  though  12‐ is  necessary.  Routines  that  both  advisor  and  advisees  count  on  to  structure  their  experience  together,  also,  are  very  important.   

  

	Activity III: Building A Framework and Content through Focus Groups 

Participants:       Middle  School  and  High  School  Staff  (Counselors,  Teachers,  Leadership)  

Facilitators:         School  Leader  and/or  Leadership  Teams  (MS  and  HS);  Advisory  Consultant  

Time:                TBD  

Resources:           Web‐based  resources;  On‐site  resources  

	Formulate  faculty  focus  groups  to  refine  the  previous  work  of  the  school‐ articulated  purpose,  framework  and  brainstorming‐ as  they  research  topics  for  program  content  and  resources  from  which  they  may  obtain  these.  There  are  many,  quality  pieces  of  curricular  material  out  there  for  advising  students  and  most  are  free!  These can assist in beginning an advisory program.  

  
The  Power  of  Advisories  ‐ www.alliance.brown.edu/pubs/changing_systems/index.shtml
Breaking  Ranks  II  ‐ National  Association  of  Secondary  School  Principals  (2003)  ‐ www.nassp.org
Breaking  Ranks  in  the  Middle  ‐ National  Association  of  Secondary  School  Principals  (2006)‐ www.nassp.org
Georgia  Career  Resources  Network  ‐ www.georgiacrn.org
Georgia  Career  Information  Center  ‐ www.gcic.peachnet.edu
Smart  Choices  ‐ www.gcic.peachnet.edu/rd/brochure/index.html
GAcollege411  ‐ www.gacollege411.org
Southern  Regional  Education  Board  (SREB)  ‐ www.sreb.org
America’s  Career  Resources  Network‐ http://www.acrnetwork.org
Ohio  Career  Development  Program  ‐ www.ohiocareerdev.org/AdvisorSearchableManual.pdf
Louisiana  Department  of  Education  ‐ www.doe.state.la.us/lde/uploads/4879.pdf
North  Carolina  Department  of  Public  Instruction  ‐ www.ncpublicschools.org/curriculum/guidance/scos
Career  Clusters  ‐ www.careerclusters.org
U.S.  Bureau  of  Labor  Statistics:  Office  of  Occupational  Statistics  and  Employment  Projections  ‐ www.bls.gov/oco/home.htm
Exploring  Careers  (Bureau  of  Labor  Statistics)  ‐ www.bls.gov/k12/index.htm
Occupational  Information  Network  (O*NET‐OnLine)  ‐ online.onetcenter.org


  

Key Dimension #4:  Assessment    

Successful  advisory  programs  are  assessed  at  several  levels  to  determine  if  the  purposes  of  the  program  are  being  met,  to  determine  if  participants  are  meeting  expectations,  and  to  measure  other  advisory  program‐specific  outcomes.  These  levels  include:  individual  students/advisees;  individual  advisors;  advisory  groups  as  a  whole;  the  overall  advisory  program;  and  the  school  and  program  leadership.  The  exact  means  of  assessment  will  vary  across  schools  as  will  the  accountability  mechanisms  put  in  place.  The  rubric  that  follows  (Rubric  for  Advisors,  from  Skowhegan  High  School  in  Amherst,  NH)  is  just  one  example  of  an  assessment  tool  for  advisory  programs.  Additional examples may be found at http://www.alliance.brown.edu/pubs/changing_systems/power_of_advisories/index.shtml.  
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Rubric for Academic Advisors   
	4 
	3 
	2 
	1 

	I.  Expectation:  The advisor knows his/her advisee well.  

	A.  Individual  student  meetings:  

	The  advisor  will  hold  individual  meetings  with  each  advisee,  as  needed,  to  address  academic/career  or  social  concerns.  These  will  take  place  not  only  during  advisement,  but  at  other  times,  as  needed.  There will be, at least, six individual meetings, annually.  
	The  advisor  will  hold  a  minimum  of  six  individual  meetings  with  each  advisee  per  year.  Those  meetings  will  take  place  during  advisory  time  and  occur  following  distribution  of  progress  reports  or  report  cards.  
	The  advisor  will  hold  at  least  three  individual  meetings  per  year  with  advisee.  
	The  advisor  will  hold  fewer  than  three  individual  meetings  per  year  with  advisee.  

	B.  Awareness  of  advisee  academic  status:  

	The  advisor  will  solicit  input  concerning  advisees’  academic  status  throughout  the  year  on  an  as‐needed  basis.  This  will  entail  awareness  of  and  interaction  with  all  teachers/mentors  who  work  with  the  advisee.  
	The  advisor  will  be  alert  to  information  received  from  other  teachers/mentors  concerning  advisees’  academic  status.  

  
	The  advisor  will  rely  solely  on  student  self‐reporting  as  the  only  indicator  of  the  advisee  academic  status.  
	The advisor will be unaware of advisee academic status.  

	C.  Awareness  of  advisee  social  status:  

	The  advisor  will  solicit  input  concerning  advisees’  social  status  throughout  the  year  on  an  as‐needed  basis.  This  will  entail  awareness  of  and  interaction  with  all  teachers/mentors/  coaches/administrators/etc.  Who work with the advisee?  
	The  advisor  will  be  alert  to  information  received  from  other  teachers/mentors/  administrators/coaches  concerning  advisees’  social  status.  
	The  advisor  will  rely  solely  on  student  self‐reporting  as  the  only  indicator  of  the  advisee  social  status.  
	The advisor will be unaware of advisee social status.  

	II. Expectation:  The advisor will serve as a student advocate.  

	The  advisor  will  initiate  opportunities  to  work  with  the  student  to  resolve  challenging  situations  with  teachers/  administrators/  parents/coaches,  etc.  On an as‐needed basis.  
	The  advisor  will  work  with  the  student  to  resolve  challenging  situations  with  teachers/administrators/parents/coaches,  etc.  In response to advisee requests.  
	The  advisor  will  be  aware  of  challenging  situations  that  face  advisees.  
	The  advisor  will  be  unaware  of  challenging  situations  that  face  advisees.  

	III.  Expectation:  The  advisor  will  serve  as  the  primary  link  between  the  school  and  the  home  on  behalf  of  the  student.  

	The  advisor  will  contact  parents/guardians  on  an  as‐needed  basis,  and  no  fewer  than  three  times  per  year  per  advisee.  Methods  of  contact  will  include  phone,  letter,  individual  meetings,  home  visits,  e‐mail,  etc.  
	The  advisor  will  contact  parents/guardians  a  minimum  of  three  times  per  year  per  advisee.  
	The  advisor  will  contact  parents/guardians  a  minimum  of  two  times  per  year  per  advisee.  
	The  advisor  will  contact  parents/guardians  fewer  than  two  times  per  year  per  advisee.  

	IV. Expectation:  The advisor will demonstrate effective group discussion/ facilitation skills.  

	The advisor will facilitate discussions that involve all group members.  The advisor will model appropriate listening, questioning, and feedback/confrontation techniques.  The  advisor  will  promote  advisee  ownership  of  group  “curriculum”  to  the  maximum  extent  possible  and  appropriate.  The advisor will help the group develop weekly/monthly calendars.  
	The advisor will facilitate group discussions.  The advisor will promote advisee ownership of the group curriculum.  The advisor will help the group develop weekly/ monthly calendars.  
	The advisor will hold daily group meetings.  

  
	The advisor will hold meetings when his/her schedule permits.  

  

	V.  Expectation:  The  advisor  will  monitor  advisee  attendance  daily  

	The advisor will report attendance daily.  The  advisor  will  follow  up  on  advisees  who  are  absent  frequently.  
	The advisor will report attendance daily.  
	The advisor will report attendance occasionally.  
	The advisor will not report attendance.  


  

Key Dimension #5:  Leadership   
  

Change agents and innovators must not only hold and articulate the vision for the change, 
But, also, create conditions for hopefulness and positive energy to accompany the change. 
Establishing  a  teacher‐as‐advisor  program  is  a  significant  change  for  many  schools.  Successful  advisory  programs  have  strong  leadership  in  which  an  individual  or  team  within  the  school  community  is  charged  with designing,  implementing,  overseeing,  supporting  and  assessing  the  program.  Essential  duties  of  the  leadership  are  creating  collective  ownership  among  faculty  members,  ensuring  that  advisors  have  adequate  training,  resources  and  support  and  addressing  potential  barriers.  Proactive  leadership  is  vital  to  avoid  or  overcome  common  barriers  to  successful  program  implementation.   

  
What  School  Leaders  Should  Know  About  Potential  Barriers  to  Successful  Advisory  Programs:  
              …from professional literature  
  

“Several  barriers  to  advisories  arise  in  the  incipient  phase  of  program  planning.  We call these conceptualization barriers.  Essentially  they  are  goal‐setting,  staff  development,  and  job  description  issues  that  can  become  obstacles  if  not  attended  to  carefully.  They  are  encountered  when  (a)  planners  fail  to  identify  or  agree  on  the  needs  of  the  school  community  the  program  will  address;  (b)  the  staff  have,  or  perceive  themselves  to  have,  inadequate  skills  to  implement  the  program;  or  (c)  insufficient  consideration  is  given  to  how  the  advisory  program  will  affect  the  advisor’s  existing  workload….  After  the  program  moves  past  the  conceptualization  stage,  another  set  of  impediments  may  be  encountered.  These are implementation and maintenance barriers.  They  consist  of  inadequate  resources  in  any  of  the  following  areas:  planning,  staff  development,  time  in  the  school  schedule  for  the  program,  interesting  activities,  or  support  for  the  advisory  program  among  parents  or  other  key  stakeholders.”  (Glassy, et al., 1998)   

  

Cole (1992) identifies a different set of potential barriers:   

􀂃Insufficient  planning  time  before  beginning  the  program   

􀂃Inadequate  preparation  of  advisors   

􀂃Incomplete  development  of  topics  and  activities  for  the  advisory  program   

􀂃Too  frequent  or  too  infrequent  meetings  of  advisory  groups   

􀂃Lack  of  administrative  and/or  counselor  support  for  the  program   

  
Monitoring for Results       
  

There  are  multiple  tools  available  to  measure  each  aspect  of  advisory  programs.  However,  there  are  a  few  overarching  measures  that  6‐12  clusters  (high  school  and  feeder  middle  school(s)  may  use  to  measure  the  effectiveness  of  advisory  programs.  Successful advisories would be expected to produce:  

􀂃A  yearly  increase  in  the  number  of  students  who  leave  grade  8  ready  for  high  school  coursework  (scoring  at  Performance  Level  2  or  Performance  Level  3‐ meets  or  exceeds  standards‐ on  the  8th  grade  GCRCT)  

􀂃A  yearly  increase  in  the  number  of  9th  grade  students  who  pass  all  courses  and/or  matriculate  after  one  year  of  high  school  to  the  10th  grade…leading  to  a  pattern  of  matriculation  that  leads  to  high  school  graduation  in  four  years  

􀂃A  yearly  increase  in  the  number  of  students  who  take  Advanced  Placement  courses  

􀂃A  yearly  increase  in  the  number  and  frequency  of  students  attending  extra‐help  sessions  

􀂃A  yearly  increase  in  student  performance  in  End‐of‐Course  Tests  

􀂃A  yearly  increase  in  student  performance  on  the  Georgia  High  School  Graduation  Tests  

􀂃A  yearly  increase  in  student  performance  on  other  tests  such  as  the  PSAT/SAT  and  EXPLORE/  PLAN/ACT   
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􀂃A  yearly  increase  in  the  number  of  students  who  graduate  with  a  career  and/or  academic  concentration  (3‐5  courses  in  a  targeted  area  of  study;  may  include  internship  or  apprenticeship)  

􀂃A  yearly  increase  in  the  number  of  students  who  receive  postsecondary  scholarships  

􀂃A  yearly  increase  in  the  number  of  students  who  enroll  in  some  form  of  postsecondary  education  

􀂃A  yearly  decrease  in  the  number  of  students  requiring  learning  support  at  the  postsecondary  level  

􀂃A  yearly  decrease  in  the  number  of  students  who  miss  more  than  10  days  in  an  academic  year   
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Successful  Transitions  ‐  Relationships  that  take  students  to  their  next  level  of  education  
  

No  single  intervention  will  produce  significantly  higher  levels  of  achievement  for  all  students.   
  It  is  the  blend  of  factors  that  will  ensure  success  for  all.  
  

  

Action Steps and Strategies  
  

Effective  and  comprehensive  transition  programs  help  build  a  sense  of  community,  respond  to  the  needs  and  concerns  of  the  students,  and  provide  systemic  and  systematic  approaches  to  the  transition  process.  Students  need  assistance  to  move  successfully  from  elementary  school  to  middle  school,  from  middle  school  to  high  school  and  from  high  school  to  postsecondary  education;  however,  the  most  difficult  transition  that  students  encounter  may  be  from  middle  school  to  high  school.  Systems  and  strategies  must  be  in  place  to  prepare  students  to  enter  the  9the  grade  as  highly  motivated,  confident,  contributing  and  committed  students  with  the  skills  and  knowledge  to  succeed  during  their  first  year  in  high  school.   

      

Implementation  of  effective  strategies  and  practices  will  help  meet  the  specific  needs  of  the  learner,  leading  to  less  student  anonymity  and  lower  dropout  rates.   This  transition  section  is  designed  to  guide  building  leaders  through  the  steps  to  recognize  strategies  and  interventions  that  are  proven  to  provide  seamless,  successful  student  transitions.  

  

Systemic  school‐wide  practices  need  to  address  the  following  issues  during  the  process  of  planning  and  implementing  strategies  that  help  students  move  more  successfully  from  one  level  to  the  next:  

  

1.  Middle‐to‐high  school  transition  efforts  should  begin  well  before  the  ninth  grade  year  begins  and  should  encompass  a  variety  of  strategies  that  go  beyond  ninth  grade  course  scheduling.  Students  should  have  repeated  exposure  to  high  school  expectations  throughout  the  eighth  grade  year  and  the  summer  before  ninth  grade.  Sample strategies include:  

  

• Review  of  each  individual  8th  grader’s  3‐year  achievement  data  (through  advisement)  

• Visits  to  the  high  school  campus  

• Small‐group  sessions  with  counselors   

• High  school  teacher  sessions  with  eighth  graders   

• Teacher  shadowing  and  class  exchanges  (8th‐to‐9th  and  9th‐to‐8th)   

• Pen  pals  or  e‐mail  buddies  with  successful  high  school  students   

• Summer sessions (school, camp, etc.)  for  rising  9th  graders   

• Passes/invitations  to  athletic/social  events  at  high  school  (supervised)   

• In‐depth  advisement  process  to  plan  a  program  of  study   

  

2.  Regular,  scheduled  communication  and  conversation  is  essential  among  all  the  parties  involved‐‐high  school  staff,  parents,  students,  and  middle  school  staff.  Sample strategies include:  

  

• 8th  grade  parent  night  at  high  school   

• High  school  newsletters  to  parents  and/or  students   

• Content  area  vertical  teaming   

• Vertical  conversations  between  8th‐9th  grade  teachers  
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• Parent  transition  advisory  council   

• Parent  meetings  and  quarterly  phone  calls  (school‐to‐home)  throughout  8th  and  9th  grades    

3.  Anonymity  is  not  an  option;  every  school’s  plans  should  include  ongoing,  personal  contact  with  every  student  throughout  the  ninth  grade  year.  Sample strategies include:  

  

• Advisory  groups/homeroom  classes  with  ongoing  contact   

• Meetings/conferences  with  individual  students   

• Use  of  agendas/weekly  planners  with  follow‐up  procedures  

• Quarterly  or  semester  awards  assemblies   

• Goal  setting  related  to  academic  and  career  preparation  

• Specific  extracurricular  opportunities  for  freshman  

  

4.  Students  identified  as  at  risk  of  failure  must  be  specifically  targeted  and  prescriptive,  proactive  measures  taken,  whether  for  academic  or  behavioral  reasons.  Sample strategies include:  

  

• Freshman  Success  or  support  class   

• Individual  meetings  with  teachers/teacher  team   

• Special  ʺcatch‐upʺ classes  in  addition  to  standards‐based  classes  

• Teacher/peer  tutors   

• Career  development  (to  potentially  build  upon  student  strengths)   

• Use  of  agendas/weekly  planners  with  follow‐up   

• Improvement  awards  or  incentives   

• Summer  institutes  (before  and  after  9th  grade)  to  reinforce/teach  skills   

• Reading/writing/innumeracy  across  the  curriculum    

• Creative  scheduling  to  meet  student  needs  

  

5.  Teachers  must  use  instructional  strategies  that  get  and  keep  students  motivated  and  focused  on  learning;  high  expectations  should  be  the  norm  for  all  students.  Sample strategies include:  

  

• Professional  development  on  best  practices  and  conditions‐ curriculum,  instruction  and  assessment   

• Establishment  of  structured  Professional  Learning  Communities  

• Common  planning  times   

• Vertical  and  Interdisciplinary  curriculum  connections   

• Consistent  procedures  and  expectations   

• Ongoing  meetings  to  discuss  and  share  instructional  strategies   

• Development  of  a  portfolio  system‐ key  files  kept  on  students,  potentially  by  their  advisors  

• Positive  adult‐to‐student  relationships  cultivated  
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Pyramids of Academic Interventions  
Supporting  Students  in  Grades  6‐12  with  the  Rigors  of  Secondary  Education  
  
  
  

  

  
  
Introduction  
  

With  increased  accountability  and  the  move  toward  full  implementation  of  standards‐based  instruction  in  Georgia,  schools  must  embrace  the  challenges  of  added  rigor  for  ALL  students.  Certainly  the  powerful  tools  of  differentiation  and  formative  assessment  will  bring  about  higher  levels  of  learning  for  a  greater  percentage  of  our  students.  However,  in  Whatever  It  Takes,  a  key  question  has  been  posed:  How  will  we  respond  when  students  are  not  learning?  Schools need an additional, powerful weapon:  a Pyramid of Interventions.  How  to  develop  that  pyramid  is  the  subject  of  this  section.  

  

A  pyramid  of  academic  interventions  is  a  school’s  systemic  and  systematic  response  to  struggling  students  who  need  additional  support.  The  interventions  are  strategies  that  the  Professional  Learning  Community  employs  as  students  begin  to  struggle.  Use  of  an  effective  pyramid  is  school‐wide,  directive,  and  required  of  the  staff.  The strategies that are utilized increase in intensity over time.   

  

Below  is  a  simple  schematic  of  the  four  tiers  of  the  Georgia  Department  of  Education’s  Student  Achievement  Pyramid  of  Interventions.  For a detailed look at this framework, see:  (http://public.doe.k12.ga.us/tss_school_redesign.aspx).  

  

The  focus  of  the  remainder  of  this  section  will  be  the  process  that  school  leaders  can  use  to  lead  their  staffs  in  developing  their  own  building‐level  Tier  II  pyramid  of  interventions.  The  five  activities  that  are  contained  in  this  section  will  give  them  a  springboard  to  action  as  they  work  to  become  a  professional  learning  community  that  is  moving  from  the  “knowing  mode”  into  the  “doing  mode”  (Detour,  Esker,  Detour  2005).  

  

  

  
  
  

TIER III:   SST‐Driven Learning
TIER IV:   Specially Designed Learning
TIER II:   Needs‐Based Learning  
TIER I:    Standards‐Based Classroom Learning  
“The quality of a school as a learning community can be measured by how effectively it addresses the needs of struggling students.” 
. . . James Wright (2005) 

The Charles Darwin School” We believe all kids can learn The Charles Darwin School we believe all kids can learn
   48 Action  Steps  and  Strategies       Is  the  mission  and practiced  beliefs  at  your  school  to  begin  the  journey  toward  the  “Whatever  It  takes”  philosophy.   

 If  your  school’s  data  tells  a  story  of  failure  for  students,  re‐examining  the  staffs’  belief is  a  great  place  to  start.  Does your school really know itself?  Do faculty and school leaders really know what they believe?  there  a  disconnect  between  the  posted  mission  and  beliefs  (that  often  hang  on  the walls)  and  the  day‐to‐day  teaching  and  learning  practices  in  the  school?  Usually the posted philosophy indicates a belief that “all students can learn.”  In  Whatever  It  Takes,  the  authors  present  four  schools  that practice  four  decidedly  differ

Statements or philosophies.    The  four  scenarios  are  quite  poignant  and  revealing  of  what  is  out  there  in  the  real  world  of  school  beliefs  and  practices.  At  the  secondary  school  level,  it  is  possible  that  some  students  might  come  in  contact  with  all  four  of  the  philosophies  in  practice  during  one  typical  school  day.  Use the following activity with your faculty to discover thWhatever It Takesby Detour, Eaker, Karhanek, DuFourWhatever It Takes by Detour, Esker, Karhanek, and DuFour

T

	  

Activity I  Beliefs 

Participants:    Teachers   

Facilitators School

Time:    TBD  

	Resources:   “Four  Schools”  Handout  adapted  from  Whatever  It  Takes  Give  the  participants  the  “Four  Schools”  handout  and  use  the  script  below  to  further

philosophy

     T he  Charles  Darwin  School,  the  teachers  believe  that  the  abilities  that  students  walk  in  the  door  with  predetermine  their  successes  or  failures  at  school  “If  the  inc
smart,  we  can  teach  them;  if  they  are  not,  we  can’t  do  a  lot  for  them.”    he  Pontius  Pilate  School,  the  teachers  insist  that  they  offer  students  wonderful  opportunity  learn,  and  then  at  the  end  of  the  day  they  “wash  their  hands”  of  any  additional  
Responsibility.  Everything  else  is  the  responsibility  of  the  students  and  their  parents.    he  Chicago  Cub  Fan  School,  the  teachers  dream  of  playing  in  the  World  Series  (i.e.  making  AYP  for  all  sub‐groups  consistently),  but  they  usually  lack  the  commitment  or  execution  to  make  the  dream  a  reality.  They  still  glow  with  that  warm  and  fuzzy  feeling,  but  it  is  always:  “Wait  ‘til  next  year!”  Students  re
They just don’t learn very much.    he  Henry  Higgins  School,  the  teachers  (like  Professor  Higgins  of  My  Fair  Lady)  believe  that  they  can  perform  miracles.  They  never  give  up  and  are  willing  to  do  “Whatever  It  Takes
  


	  Have  your  staff  anonymously  mark  with  an  “X”  the  most  common  belief  practiced  by  the  other  members  of  the  school  faculty.  Have the school leadership team tally up the responses.  At  the  next  meeting,  present  the  tallies  to  the  school  staff  and  have  them  discuss  the  results.  At  this  time,  it  may  also  be  helpful  to  provide  teachers  with  a  copy  of  the  school’s  current  mission  statement  so  they  can  begin  to  eel  any  evidence  of  a  disconnect  between  beliefs  and  practice.   

s

  If  the  survey  suggests  that  the  “Charles  Darwin”  philosophy  is  the  most  common  practice  in  the  building,  then  the  staff  should  collaborate  in  small  learning  teams  (7‐10)  to  develop  probing  questions  to  lead  the  their  peers  “toward  the  light.”  See  the  sample  questions  below  that  are  designed  to  “move”  those  who  are  don’t  believe  that  education  can  work  for  all  students.  

• Is  your  current  practice  in  sync  with  our  posted  mission?  Learning for all students?  

• What  are  the  benefits  of  attempting  high  levels  of  lea

• How much impact can a school have on a student?   would  you  want  him  or  her  to  attend  this  school?  

• If  your  son  or  daughter  struggles  in  school,• Why  did  you  initially  go  into  teaching?  

  If  the  survey  suggests  that  the  “Pontius  Pilate”  philosophy  is  the  most  common  practice  in  the  building,  then  the  staff  should  collaborate  in  small  learning  teams  (7‐10)  to  develop  probing  questions  to  lead  the  their  peers  “toward  the  light.”  See  the  sample  questions  below  that  are  designed  to  “move”  those  who  believe  that  their  role  as  educators  is  simply  to  provide  opportunities  for  students.  

• Is  your  current  practice  in  sync  with  our  posted  mission?  Tirade and engage?  

• Do  teachers  have  a  responsibility  to  take  additional  steps  to  mo

• Think back to your elementary, middle and high school days.   

   How  responsible  were  you  at  age  8,  age  12,  and  age  16?    School offered?  

   Did  you  take  advantage  of  everything  that  the  Were  you  always  highly  motivated  to  learn?  

  

  If  the  survey  suggests  that  the  “Chicago  Cub  Fan”  philosophy  is  the  most  common  practice  in  the  building,  then  the  staff  should  collaborate  in  small  learning  teams  (7‐10)  to  develop  probing  questions  to  lead  the  their  peers  “toward  the  light.”  See the sample questions below.  

• How do you ensure rigor in your classroom?  

• How do you measure growth for individual students?  

• Do your performance tasks stretch your students mentally?  • If  your  son  or  daughter  were  brilliant,  would  you  want  him  or  her  to  attend  this  school?  

  If  the  survey  suggests  that  the  “Henry  Higgins”  philosophy  is  the  most  common  practice  in  the  building,  then  the  staff  should  collaborate  in  small  learning  teams  (7‐10)  to  spread  this  belief  using  any  of  the  sample  questions  from  the  Charles  Darwin,  Pontius  Pilate,  and  Chicago  Cub  Fan  sections  to  win  over  the  various  factions  in  the  building.   Additional  questions  could  be:   

  

􀂃How important is positive thinking for student and teachers?

􀂃Are  there  high  expectations  for  teachers  as  well  as  students?  The   effort?  

􀂃Will  conditions  outside  of  the  school’s  control  stop  the  staff  from  giving  its  besIf  “Good  is  the  Enemy  of  Great”  (Collins  2001),  how  do  we  get  to  the  next  level?  

  At  this  point,  do  not  fall  into  the  trap  of  those  who  insist  that  the  entire  staff  will  have  to  wait  until everyone  is  “on  board”  (Pfeffer  and  Sutton  1999).  Move quickly into Activity II.   


Which  of  the  staffs’  current  practices  are  getting  in  the  way?  Teachers  often  hold  very  intense  beliefs  about  the  way  they  do  things.  Some  teachers  feel  very  strongly  about  time  restrictions  and  deadlines  while  others  will  righteously  defend  their  grading  practices.  The  single  best  strategy  for  addressing  these  practices  is  to  drag  them  up  into  the  light  of  day  and  then  to  make  people  think about  the  underlying  assumptions  to  those  practices  (Singe  et  al  2000).    

	Activity II: Current Practices That are Getting in the Way 

Participants:    Teachers   

Facilitators:   School  Leader  and  SLT  Members  

Time:    TBD  

Resources:   Chart  Paper  and  Markers  

	These  practices  need  to  be  confronted  in  the  learning  teams  through  reflection  that  is  led  by  the  school’s  leadership.  For  this  activity,  the  faculty  should  be  carefully  divided  into  groups  of  7–10  that  contain  a  good  diversity  of  experience,  subject  areas,  and  grade  levels.  (“Birds  of  a  feather”  should  not  be  allowed  to  flock  together.)  Assign  a  member  of  the  school  leadership  team  to  facilitate  the  work  with  each  team.  The  learning  groups  should  explore  questions  such  as:  

􀂃How  much  formal  training  have  we  had  in  assessment  and  test  design?   

􀂃How accurately do we evaluate students?  

􀂃Do  our  assessment  practices  merely  compare  students  with  each  other?  

􀂃Do  we  believe  in  A,  B,  C,  and  NY  (Not  Yet)  assessment?   

􀂃Do  we  grade  on  progress  toward  meeting  the  standard  or  do  we  just  average  all  of  the  grades?  

􀂃Can time is a variable for various students?  

􀂃What is the “ZERO STATUS” in the building?  

• Do some teachers use zeroes as weapons?   

• Is a zero a “cop out” for students?    

• Does  a  zero  send  the  message  that  learning  is  optional  at  our  school?  

• What  techniques  do  some  teachers  use  to  get  students  to  turn  in  their  assignments?  

  

The  groups  should  chart  the  practices  that  may  be  barriers,  write  the  assumptions  behind  the  beliefs  and  report  how  well  the  practices  are  working.   A  clever  facilitator  should  remind  the  participants  that  Einstein  once  noted,  “Insanity  is  doing  the  same  thing  over  and  over  and  expecting  different  results.”  Have  the  groups  report  their  findings  OUT  LOUD  to  the  faculty.  Remind  participants  that  they  should  respect  the  opinions  of  their  colleagues.  They  should  also  “be  willing  to  roll  over  the  rocks  to  see  what  squiggles  out”  as  they  begin  “to  confront  the  brutal  facts”  about  their  practices  (Collins  2001).    

   


“We have met the enemy and he is us!” 
. . . Pogo, 1971 

RANDOM ACTS ACTIVITY
	HOW CAN WE IDENTIFY STRUGGLING STUDENTS?


Some  teachers  in  the  school  are  already  using  some  academic  interventions  with  their  students.  The  next  activity  is  designed  to  make  those  “private”  practices  public  and  to  begin  the  discussion  about  what  would  work  as  school‐wide  academic  interventions.    
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	Activity III - Random Acts of Academic Intervention 

Participants:    Teachers     

Facilitators:   School  Leader  

Time:    TBD  

Resources:   Chart  paper  and  markers  

	  

In  groups  of  7‐10,  have  teachers  list  all  of  the  academic  interventions  that  they  are  currently  using  in  their  classes  when  they  notice  that  students  are  struggling  and  failing  to  learn.  Once  you  have  a  comprehensive  list,  allow  the  teachers  time  to  explain  to  the  staff  how  well  their  random  acts  are  actually  working.  The  school  leadership  team  should  then  determine  which  practices  show  the  most  promise  for  the  various  groups  of  students  who  re  having  difficulties.   


Most  schools  can  easily  identify  students  who  have  fallen  through  the  cracks  at  the  end  of  the  year,  but  the  staff  must  discover  ways  to  identify  students  early  enough  to  provide  timely  interventions.  

	Activity IV - Identifying Struggling Students 

Participants:    Teachers  

Facilitator:   School  Leader  

Time:    TBD  

Resources:   Chart  and  Markers  

	  Divide  the  faculty  into  groups  of  7‐10  and  ask  them  to  list  ways  to  identify  students  who  are  struggling  early  in  the  grading  period.  

The  results  of  this  brainstorming  activity  will  probably  include:   

▪ Review  of  previous  test  scores  such  as  the    

    CRCT  or  EOCT  

▪ Review  of  previous  grades  and  unit  tests  

▪ Review  of  student  work  

▪ Interviews  with  previous  teachers  

▪ Interviews  with  guidance  staff  

▪ The  use  of  early  diagnostic  testing  

▪ Interviews  with  struggling  students  
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The  staff  is  now  ready  to  begin  the  important  work  of  designing  their  pyramid  of  academic  interventions.  

  

	Activity V- Designing the Pyramid 

Participants:    Teachers  

Facilitator:   School  Leader  and  SLT  Members  

Time:    TBD  

Resources:   Chart  paper  and  markers;  Three  to  five  separate  work  areas  

	Divide the faculty into three to five teams.  Assign  a  member  of  the  school  leadership  team  to  facilitate  the  work  with  each  team.  Make  certain  that  all  of  the  teachers  know  that  this  is  their  opportunity  for  input  on  a  school‐wide  program  that  will  be  required  of  everyone.  After  providing  a  brief  summary  of  the  previous  activities,  charge  the  staff  with  the  design  of  a  do‐able  list  of  academic  interventions.  The teams may format their interventions in pyramid form.  Provide  sample  pyramids  from  other  schools  as  models  and  also  make  sure  that  the  best  interventions  from  Activity  IV:  “Random  Acts”  are  available.  Do  not  let  teachers  fall  into  the  trap  of  developing  interventions  that  require  the  action  of  someone  outside  of  the  school.  Ask  the  staff  to  focus  on  actions  over  which  they  have  control.  When  the  teams  have  completed  their  work,  have  them  present  and  defend  their  interventions  in  a  short  presentation  to  the  entire  faculty.  Have everyone provide written feedback to each team.  

The  school  leadership  team  now  assumes  the  role  of  a  “compromise”  committee  to  review  the  collaborative  work,  as  well  as  the  faculty  feedback,  and  then  build  the  school’s  pyramid  of  academic  interventions.  They  should  let  the  following  key  points  guide  their  work:  

􀂃The  interventions  should  be  arranged  systematically  and  should  increase  in  intensity.  

􀂃They should include pressure as well as encouragement.  

􀂃Make certain that the interventions are not person specific.  An  intervention  that  only  one  person  in  the  building  can  do  may  turn  into  a  dead  end  when  a  retirement  occurs.  

  

As  the  pyramid  is  completed,  the  Leadership  Team  should  decide:  

  ▪ How the effectiveness of each intervention will be monitored?  

  ▪ Which  interventions  are  invitational  and  which  are  mandatory?  

  ▪ Which interventions may require some professional learning?   

  ▪ What resources will be needed?  


  

Additional Details for Success  

􀂃Use  the  pyramid  as  a  reason  to  increase  internal  communications  about  student  learning  between  teachers,  across  departments  or  grade  levels,  and  between  schools.  

􀂃Make  sure  to  specify  how  students  will  exit  Tier  II  of  the  pyramid  and  return  to  Tier  I.  

􀂃Careful  review  of  records  and  student  interviews  can  be  helpful  to  determine  which  students  “can’t  do”  and  which  students  “won’t  do.”   

􀂃Resist  the  temptation  to  build  pyramids  for  attendance  and  behavior  right  away.  Let the pyramid of Academic Interventions do its work first.  

􀂃Don‘t be afraid to start small.  Start  a  pilot  pyramid  for  only  the  sixth  grade  or  only  for  the  ninth  grade.  Perfecting  the  process  with  the  rest  of  the  school  as  a  “witness  to  the  results”  in  not  a  bad  strategy.  

􀂃Catalog  and  define  the  interventions  in  the  student  handbook  and  on  the  school’s  web  page.  

􀂃The  school  leadership  team  can  tweak  the  pyramid  during  the  year  if  needed.  

􀂃Make  sure  that  the  pyramid  has  a  building‐level  champion,  a  sponsor  who  will  facilitate,  coordinate  and  monitor  the  day‐to‐day  operations.  

􀂃Create  a  referral  form  for  the  pyramid  and  a  parent  notification  form  to  let  parents  in  on  all  the  extras  that  the  school  is  dong  to  encourage  learning.    
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