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GRADING AND REPORTING QUESTIONNAIRE 
© Thomas R. Guskey 

 
Name (Optional) __________________________      Grade Level ________________ 
Years of Teaching Experience _______________       Subject(s) __________________ 
 
Directions:  Please read each question carefully, think about your response, and  

  answer each as honestly as you can. 
 
1. What do you believe are the major reasons we use report cards and assign grades to 

students’ work? 
   a. __________________________________________________________________ 
   b. __________________________________________________________________ 
 
2. Ideally, what purposes do you believe report cards or grades should serve? 
   a. __________________________________________________________________ 
   b. __________________________________________________________________ 
 
3. Although classes certainly differ, on average, what percent of the students in your 

classes receive the following grades: 
 
      A ____        B ____        C ____        D ____        E or F ____ 
 
4. What would you consider an ideal distribution of grades (in percent) in your classes? 
 
      A ____        B ____        C ____        D ____        E or F ____ 
 
5. The current grading system in many schools uses the following combination of letter 

grades, percentages, and/or categories: 
 
      A        100% - 90%        Excellent    Exceptional 
      B          89% - 80%          Good     Proficient 
      C          79% - 70%        Average     Basic 
      D          69% - 60%           Poor     Below Basic 
      E or F     59% -          Failing 
 
     If you could make any changes in this system, what would they be? 
 a. ______________________________________________________________ 
     ______________________________________________________________ 
 b. ______________________________________________________________ 
     ______________________________________________________________ 
 
6. Is there an established, uniform grading policy in your school or district? 
 Yes _____       No _____       I don’t know _____ 
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    How well would you say you understand those policies? 
 Not at all   Somewhat    Very well 

       1 ------------ 2 ------------ 3 ------------ 4 ------------ 5 
 
 
7. Grades and other reporting systems serve a variety of purposes.  Based on your beliefs, rank 

order the following purposes from 1 (Most important) to 6 (Least important). 
 
   ___ Communicate information to parents about students’ achievement and performance in 

school 
   ___ Provide information to students for self-evaluation 
   ___ Select, identify, or group students for certain educational programs (Honor classes, etc.) 
   ___ Provide incentives for students to learn 
   ___ Document students' performance to evaluate the effectiveness of school programs 
   ___ Provide evidence of students' lack of effort or inappropriate responsibility 
 
 
8. Teachers use a variety of elements in determining students' grades.  Among those listed 

below, please indicate those that you use and about what percent (%) each contributes to 
students’ grades. 

      ___ Major examinations       ___ Oral presentations 
      ___ Major compositions       ___ Homework completion 
      ___ Unit tests        ___ Homework quality 
      ___ Class quizzes        ___ Class participation 
      ___ Reports or projects       ___ Work habits and neatness 
      ___ Student portfolios       ___ Effort put forth 
      ___ Exhibits of students’ work      ___ Class attendance 
      ___ Laboratory projects       ___ Punctuality of assignments 
      ___ Students’ notebooks or journals     ___ Class behavior or attitude 
      ___ Classroom observations      ___ Progress made 

   ___ Other (Describe) ______________________________________ 
   ___ Other (Describe) ______________________________________ 
 
 
9. What are the most positive aspects of report cards and the process of assigning grades? 

       _____________________________________________________________________ 
       _____________________________________________________________________ 
       _____________________________________________________________________ 
 

10. What do you like least about report cards and the process of assigning grades? 

       _____________________________________________________________________ 
       _____________________________________________________________________ 
       _____________________________________________________________________ 
 



Grading Formulae:  What Grade Do Students Deserve? 
© Thomas R. Guskey 

 
    The table below shows the performance of seven students over five instructional units.  Also 
shown are the summary scores and grades for these students calculated by three different 
methods:  (1) the simple arithmetic average of unit scores, (2) the median or middle score from 
the five units, and (3) the arithmetic average, deleting the lowest unit score in the group. 
    Consider, too, the following explanations for these score patterns: 
 
 
Student 1 struggled in the early part of the 

marking period but continued to work 
hard, improved in each unit, and did 
excellently in unit 5. 

Student 2 began with excellent performance 
in unit 1 but then lost motivation, 
declined steadily during the marking 
period, and received a failing mark for 
unit 5. 

Student 3 performed steadily throughout the 
marking period, receiving three B’s and 
two C’s, all near the B – C cut-score. 

 

Student 4 began the marking period poorly, 
failing the first two units, but with 
newfound interest performed excellently 
in units 3, 4, and 5. 

Student 5 began the marking period 
excellently, but then lost interest and 
failed the last two units. 

Student 6 skipped school (unexcused 
absence) during the first unit, but 
performed excellently in every other unit. 

Student 7 performed excellently in the first 
four units, but was caught cheating on 
the assessment for unit 5, resulting in a 
score of zero for that unit. 

 
 

Summary Grades Tallied by Three Different Methods 
Student Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Average 

Score 
Grade Median 

Score 
Grade Deleting 

Lowest 
Grade 

1 59 69 79 89 99 79.0 C 79.0 C 84.0 B 
2 99 89 79 69 59 79.0 C 79.0 C 84.0 B 
3 77 80 80 78 80 79.0 C 80.0 B 79.5 C 
4 49 49 98 99 100 79.0 C 98.0 A 86.5 B 
5 100 99 98 49 49 79.0 C 98.0 A 86.5 B 
6 0 98 98 99 100 79.0 C 98.0 A 98.8 A 
7 100 99 98 98 0 79.0 C 98.0 A 98.8 A 

 

  Grading standards:   90%  – 100%    =  A 
          80%  –   89%    =  B 
          70%  –   79%    =  C 
          60%  –   69%    =  D 
                   –   59%    =  F 
 
Questions:  Which grading method is best?  Which is fairest? 
  What grade does each student deserve? 



GRADING AND REPORTING STUDENT LEARNING 
 
From:  Guskey, T. R., & Bailey, J. M. (2001).  Developing Grading and Reporting 

Systems for Student Learning.  Thousand Oaks, CA:  Corwin Press. 
 
           Guskey, T. R. (2002).  How’s My Kid Doing:  A Parent’s Guide to Grades, 

Marks, & Report Cards.  San Francisco, CA:  Jossey-Bass. 
 
General Conclusions From the Research: 
 
1. Grading and reporting are not essential to the instructional process. 

2. Grading and reporting serve a variety of purposes, but no one method serves 
all purposes well. 

3. Grading and reporting will always involve some degree of subjectivity. 

4. Mathematic precision does not yield fairer or more objective grading. 

5. Grades have some value as a reward, but no value as a punishment. 

6. Grading and reporting should always be done in reference to learning criteria, 
never "on the curve." 

7. Three general types of learning criteria are used in grading and reporting: 
 a. Product criteria 
 b. Process criteria 
 c. Progress criteria 

8. Report cards are but one way to communicate with parents. 

 
Guidelines for Better Practice: 
 
1. Begin with a clear statement of purpose and specific learning goals. 
 a. Why are grading and reporting done? 
 b. For whom is the information intended? 
 c. What are the desired results? 

2. Ensure that grading and reporting methods provide accurate and understandable 
descriptions students learning. 

 a. More a challenge in clear thinking and effective communication 
 b. Less an exercise in quantifying achievement 

3. Use grading and reporting methods to enhance teaching and learning. 
 a. Facilitate communication between teachers, students, parents, and others. 
 b. Ensure that efforts to help students are consistent and harmonious 

4. Alleviate questionable practices: 
 a. Example 1:  Averaging to obtain a student's grade or mark. 
 b. Example 2:  Assigning a 'zero' to work that is late, missed, or neglected. 
 c. Example 3:  Taking credit away from students for behavioral infractions. 
 
 

For additional information contact: 
Thomas R. Guskey, Georgetown College, 400 East College Street, Georgetown, KY 40324 

(Phone:  502-863-7010     E-mail:  Guskey @ georgetowncollege.edu) 
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Grading and 
Reporting 

Student Learning
Thomas R. Guskey

Systemic Change
Change is a Highly Complex Process

Professional Development is Essential 

Change is a 
Prerequisite  for 

Improvement !

Grading and 
Reporting 

Questionnaire

Guiding Questions
1. What are the major reasons we use report cards

and assign grades to students’ work?

2. Ideally, what purposes should report cards or
grades serve?

3. What elements should teachers use in
determining students' grades?
(For example, major assessments, compositions,

homework, attendance, class participation, etc. )

Purposes of Grading
1. Communicate the Achievement Status of Students

to Their Parents and Others
2. Provide Information for  Student Self-Evaluation
3. Select, Identify, or Group Students for Certain

Educational Programs
4. Provide Incentives for Students to Learn
5. Document Students’ Performance to Evaluate the

Effectiveness of Instructional Programs
6. Provide Evidence of Students’ Lack of Effort or

Inappropriate Responsibility



Grading Elements
Major Exams or

Compositions
Class Quizzes
Reports or Projects
Student Portfolios
Exhibits of Students’ Work
Laboratory Projects
Students’ Notebooks or

Journals
Classroom Observations
Oral Presentations 

Homework Completion
Homework Quality
Class  Participation 
Work Habits and

Neatness
Effort Put Forth
Class Attendance
Punctuality of Assignments
Class Behavior or

Attitude
Progress Made 

Guiding Questions

1. Do you want a more general report that would look similar for several grade levels, 
or a more specific report that would look different at each grade level?

2. What product, process, and progress criteria should be reported at each level?

3. Within each subject area, how may standards will be reported? What are they?

4. How many levels of performance wll be reported for each standard?  
How will those be labeled?

5. Will teachers’ comments be encouraged and included?  What form will these take?  
How will they be recorded?

6. How should things be arranged on the report?  What format will be used?  
What information should be included?

7. What will parents be expected to do with this information?

8. What policies need to accompany these new reporting procedures 
(i.e. the use of zeros; absentees; punctuality of assignments; make-up work; behavioral 
infractions; homework; final examinations; etc.)

9. When should the perspectives and input of parents and/or students be sought? 

General 
Conclusions from 
the Research on

Grading

#1 Grading and
Reporting are NOT

Essential to the
Instructional Process  

Teachers can teach without grades.
Students can and do learn without  grades.

Checking is Essential !
Checking is Diagnostic

- Teacher is an Advocate

Grading is Evaluative
- Teacher is a Judge

#2  No One Method
of Grading and

Reporting Serves
All Purposes Well !



Purposes of Grading
1. Communicate the Achievement Status of Students

to Their Parents and Others
2. Provide Information for  Student Self-Evaluation
3. Select, Identify, or Group Students for Certain

Educational Programs
4. Provide Incentives for Students to Learn
5. Document Students’ Performance to Evaluate the

Effectiveness of Instructional Programs
6. Provide Evidence of Students’ Lack of Effort or

Inappropriate Responsibility

Architecture:

Form Follows Function.

Education:

Method Follows Purpose!

Solution:
Multiple Purposes Require a

Multi-Faceted, 
Comprehensive 

Reporting System!

Critical Factors in
Determining Purposes
1. What information do we want to communicate? 
2. Who is the primary audience?
3. How would we like that information to be used?

Letter Grades
Advantages:

1. Brief Description of Adequacy
2. Generally Understood

Disadvantages:
1. Require the Abstraction of Lots

of  Information
2. Cut-offs are Arbitrary
3. Easily Misinterpreted

Percentage Grades
Advantages:

1. Provide Finer Discriminations
2. Increase Variation in Grades

Disadvantages:
1. Require the Abstraction of Lots

of  Information
2. Increased Number of Arbitrary Cut-offs
3. Greater Influence of Subjectivity



Standards-Based
(Checklist of Skills)

Advantages:
1. Clear Description of Achievement
2. Useful for Diagnosis and Prescription

Disadvantages:
1. Often Too Complicated for Parents to

Understand
2. Seldom Communicate the Appropriateness

of Progress

Steps in Developing 
Standards-Based Grading
1. Identify the major learning goals or standards

that students will be expected to achieve at each grade
level or in each course of study.

2. Establish performance indicators
for the learning goals or standards.

3. Determine graduated levels of performance
(benchmarks) for assessing each goal or standard.

4. Develop reporting forms that communicate teachers’
judgments of students’ learning progress and culminating
achievement in relation to the learning goals or standards.

Challenges in Determining
Graduated Levels of Student Performance

1 . Levels of Understanding / Quality
Modest Beginning Novice Unsatisfactory
Intermediate Progressing Apprentice Needs Improvement
Proficient Adequate Proficient Satisfactory
Superior Exemplary Distinguished Outstanding

2.  Level of Mastery / Proficiency
Below Basic Below Standard Pre-Emergent Incomplete
Basic Approaching Standard Emerging Limited
Proficient Meets Standard Acquiring Partial
Advanced Exceeds Standard Extending Thorough

3. Frequency of Display
Rarely Never
Occasionally Seldom
Frequently Usually
Consistently Always

4. Degree of Effectiveness 5. Evidence of Accomplishment
Ineffective Poor Little or No Evidence
Moderately Effective Acceptable Partial Evidence
Highly Effective Excellent Sufficient Evidence

Extensive Evidence

Guidelines for
Reporting on Standards

1. Avoid Comparative Language.
“Below Average,” “Average,” and “Superior” communicates

standing among classmates, not progress on standards.

2. Provide Examples Based on Student Work.
Show precisely what each level of performance means,
based on models of excellence.

3. Distinguish “Levels of Understanding”
and “Frequency of Display.”

“Quality” is not the same as “Rate of Occurrence.”

4. Be Consistent.
Use similar terms across school levels, assessments,

instructional materials, and reporting forms .

Steps in Developing 
Standards-Based Grading

1. The process is more a challenge in effective 
communication than simply documenting achievement.

2. Interpretation is the key element in effective 
communication.

3. Consistency is essential to accurate interpretation.

4. Development involves a series of compromises.

Narratives
Advantages:

1. Clear Description of Progress and Achievement
2. Useful for Diagnosis and Prescription

Disadvantages:
1. Extremely Time-Consuming for Teachers to Develop
2. May Not Communicate Appropriateness of Progress
3. Comments Often Become Standardized



Methods can be 
Combined to 
Enhance their 

Communicative 
Value !

Grades with Comments are 
Better than Grades Alone!

Grade  Standard Comment
A Excellent !  Keep it up.
B Good work.  Keep at it.
C Perhaps try to do still better?
D Let’s bring this up.
F Let’s raise this grade !

From:  Page, E. B. (1958).  Teacher comments and student performance:
A seventy-four classroom experiment in school motivation. 
Journal of Educational Psychology, 49, 173-181. 

Solution:
1. Determine the Primary Purpose of each

Grading and Reporting Tool.

2. Select or Develop the Most Appropriate
Method for Each Tool.

3. Develop a Multi-Faceted,
Comprehensive Reporting System!

#3 Grading and
Reporting Will
Always Involve
Some Degree of

Subjectivity !

In General, 
Reporting is More

Subjective:
The More Detailed the Reporting Method.
The More Analytic the Reporting Process.
The More ‘Effort’ is Considered.
The More ‘Behavior’ Influences Judgments. 

However,  More 
Detailed and  Analytic

Reports are Better
Learning Tools !



Challenge:

To Balance
Reporting Needs with  

Instructional Purposes

#4 Mathematic Precision
Does NOT Yield
Fairer or More

Objective Grading!

Student Achievement Profiles:
Student 1 struggled in the early part of the marking period but continued to work 

hard, improved in each unit, and did excellently in unit 5.

Student 2 began with excellent performance in unit 1 but then lost motivation, 
declined steadily during the marking period, and received a failing mark for unit 5.

Student 3 performed steadily throughout the marking period, receiving three B’s and 
two C’s, all near the B – C cut-score.

Student 4 began the marking period poorly, failing the first two units, but with 
newfound interest performed excellently in units 3, 4, and 5.

Student 5 began the marking period excellently, but then lost interest and failed the 
last two units.

Student 6 skipped school (unexcused absence) during the first unit, but performed 
excellently in every other unit.

Student 7 performed excellently in the first four units, but was caught cheating on the 
assessment for unit 5, resulting in a score of zero for that unit.

Grading Formulae

Student    Unit    Unit    Unit    Unit    Unit    Average    Grade    Median    Grade    Deleting    Grade
1         2         3        4          5   Score                       Score                    Lowest 

1         59     69     79     89     99      79.0        C 79.0        C 84.0         B

2         99     89     79     69     59      79.0        C 79.0        C 84.0         B

3         77     80     80     78     80      79.0        C 80.0        B 79.5         C

4         49     49     98     99   100      79.0        C 98.0        A 86.5         B

5       100     99     98     49     49      79.0        C 98.0        A 86.5         B

6           0     98     98     99   100      79.0        C 98.0        A 98.8         A

7       100     99     98     98       0      79.0        C 98.0        A 98.8         A

Questionable Practices:

Averaging to Obtain a Course Grade

Giving Zeros for Work Missed or
Work Turned in Late

Taking Credit Away from Students
For Infractions 

Alternatives to Averaging
Inconsistent Evidence on 

Student Learning:

Give priority to the most recent evidence.

Give priority to the most comprehensive
evidence.

Give priority to evidence related to the most
important learning goals or standards.



Alternatives to Giving Zeros :

Assign “I” or “Incomplete” Grades.
Include specific and immediate consequences. 

Report Behavioral Aspects Separately.
Separate “Product” (Achievement) from “Process” and “Progress.”

Change Grading Scales.
Use Integers (A=4, B=3, C=2, …) instead of Percentages.

Grading requires
Thoughtful and

Informed
Professional Judgment!

#5 Grades have Some
Value as Rewards,
but NO Value as
Punishments !

Message:
Do Not Use Grades

as Weapons !

#6 Grading and Reporting
should Always be done

in reference to
Learning Criteria ,

Never “On The Curve”

Grading Criteria
1. Product Criteria
2. Process Criteria
3. Progress Criteria



#7 Grade Distributions
Reflect Both:

1. Students’ Level of Performance

2. The Quality of the Teaching

#8 Report Cards are
but One Way of

Communicating with
Parents ! 

Forms of Reporting
to Parents Include:

Report Cards
Notes with Report Cards
Standardized Assessment

Reports
Weekly / Monthly

Progress Reports
Phone Calls
School Open Houses
Newsletters

Personal Letters
Homework
Evaluated Assignments

or Projects
Portfolios or Exhibits
School Web Pages
Homework Hotlines
Parent-Teacher Conferences
Student-Led Conferences

For More Information on Student-Led Conferences, contact:

Jane M. Bailey
Director of Teaching & Learning

Petoskey Public Schools
1130 Howard Street
Petoskey, MI  49770

Phone: 231/348-2352
E-mail:  bailey.jm.m@petoskeyschools.org

In Reporting to Parents:
1. Include Positive Comments.
2. Describe Specific Learning Goals or Expectations

(Include Samples of the Student’s Work).
3. Provide Specific Suggestions on What Parents

Can Do To Help.
4. Stress Parents’ Role as Partners in the Learning

Process. 

#9 High Percentages
are NOT the same as

High Standards!



Think about your days as a 
student.  Then, describe
your most memorable…

Negative grading experience.

Positive grading experience.

Guidelines for 
Better

Practice

#1 Begin with a
Clear Statement

of Purpose
Why Grading and Reporting Are Done?
For Whom the Information is Intended?
What are the Desired Results?

#2 Provide Accurate
and Understandable

Descriptions of
Student Learning

More a Challenge in Effective Communication
Less an Exercise in Quantifying Achievement

#3 Use Grading and
Reporting to Enhance

Teaching and Learning
Facilitate Communication Between

Teachers, Parents, and Students
Ensure Efforts to Help Students are

Harmonious

For Help or Additional Information:

Thomas R. Guskey
Georgetown College

400 East College Street
Georgetown, KY  40324

Phone:  502-863-7010
E-mail:  Guskey @ georgetowncollege.edu
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