Coaching Pointers and Strategies:  Danielson’s Domains 1 – 4
Component 1a:  Demonstrating Knowledge of Content and Pedagogy

· Identifying facts and basic concepts

· Skills in analyzing the facts and concepts

· Comparing them to one another

· Identifying connections with other aspects of the discipline or others

· Understands which concepts are central to a discipline and which are peripheral

· Anticipates misconceptions and works to dispel them

· Must stay abreast best practices of engaging students

· Teachers provide evidence of their knowledge of content and pedagogy through their performance in the classroom.  For example, their knowledgeable responses to students’ questions, and their skill in engaging students in learning, and by developing instructional plans and participating in professional growth activities.
· Teachers can also demonstrate knowledge of the subject through instructional artifacts, comments on student work, and their classroom interactions with students.

Component 1b:  Demonstrating Knowledge of Students

· Understand the developmental characteristics of the age group

· Learn students’ interests and talents

· Learn about students’ academic background

· Learn students’ social and cultural characteristics that influence how they interpret events, participate in learning activities and absorb new information.

· Learn students’ with special needs
Component 1c: Setting Instructional Outcomes

· Teacher articulation of instructional outcomes keeping in mind the district’s curriculum, requirements of external mandates, and community expectations.
· Instructional outcomes must be worthwhile and represent learning central to a discipline as well as high-level learning.
· Instructional outcomes must be clear and stated in terms of student learning rather than student activity.
· Instructional outcomes should reflect a balance among different types of learning.  Some may represent factual knowledge while others include reasoning skills, social skills, or communication skills.
· Outcomes must be appropriate to the diverse students – age and developmental level, prior skills and knowledge, and interests and backgrounds.
Component 1d:  Demonstrating Knowledge of Resources

· Texts and supplemental materials; physical objects, such as math manipulatives or models or science laboratory equipment; and print materials, such as maps, primary source materials, or trade books.
· Museums, concert performances, and materials from local businesses.
· Human Resources:  experts in the community, parents, and students
· Internet, library, or historical society
· Professional associations which publish journals or newsletters and sponsor workshops and conferences.
· Special services, such as an instructional aide to help a student with a haring impairment or resource room assistance for elementary students with learning disabilities.
Component 1e:  Designing Coherent Instruction

· The instructional outcomes, the activities, the materials, the methods, and the grouping of students are aligned.
· Logical sequence

· Clearly recognizable structure

· A balance between careful planning and flexibility in execution.

· Design of the instructional activities – “What could the student do in order to learn X?” (Listen to a presentation, work in groups to solve a problem, or engage in a project, participate in class discussion, reflect in a journal, etc)  Skilled teachers favor those that challenge students to be cognitively active that offer students the opportunity to select an activity from among several options, and that permit students the opportunity to develop their own understanding.
· Time allocations are reasonable, with opportunities for students to engage in reflection and closure.

Component 1f:  Designing Student Assessments

· Assessment of learning – to determine if students have achieved the instructional outcomes established through the planning process. (Typically undertaken by groups of teachers working together.)
· Assessment for learning – assessment that provides both the teacher and student with valuable information to guide future learning. (Typically undertaken by teachers on their own, in response to their individual groups of students.)

· Determine a scoring system or a rubric for evaluating student work.  

· Have students participate in the design of assessments.

Component 2a:  Creating an Environment of Respect and Rapport

· In a respectful environment, students feel valued and safe.  They know they will be treated with dignity, which encourages them to take intellectual risks.  
· High levels of respect and rapport are sometimes characterized by friendliness and openness, and frequently by humor, but never by teachers forgetting their role as adults. (Teachers are not “friends” of their students.)

· Teacher conveys a firm demeanor and businesslike atmosphere.  This is seen as caring enough about students to insist on the highest standards of work and conduct. (What is suitable for kindergarten children is inappropriate for high school students.

· If a student’s effort is ridiculed by other students or if the teacher responds sarcastically, the student is unlikely to take such a risk again.  Much better is a response that recognizes the thinking that prompted the response and steers the student in another direction. (“That is an interesting idea, but I wonder whether you have overlooked the fact that…..?”)

· Creating an environment of respect and rapport relates to how the students are permitted to treat one another.

Component 2b:  Establishing a Culture for Learning

· Describes the norms that govern the interactions among individuals about the activities and assignments, the look of the classroom, and the general “tone” of the class.

· The classroom is characterized by high energy, by a sense that what is happening there is important and that it is essential to get it right.

· Students develop conceptual understandings built from one idea to another.  Students are able to explain to the teacher, or another student, why something is the way it is.

· Both students and teacher see the content as important, and students take pride in their work.

· Students recognize that what they do in the classroom will influence their future.

· Culture of learning is evident by the look of the classroom, including display of student work.

Component 2c:  Managing Classroom Procedures

· Develop procedures for smooth operation of the classroom and efficient use of time at the beginning of the school year.

· By assigning small-group work, differentiated instruction can occur while helping students develop important social skills.

· Directions are clearly explained, students know what to do and where to go, and momentum is maintained.
· Different activities have clear beginnings and endings, and minimal time is lost as the teacher and students move from one lesson segment to another.

· Routines are developed for noninstructional tasks.  (Take attendance with seating chart; when distributing papers, pass them down the rows; when working in small groups, one member of each group collects the materials for everyone in the group; etc.)

· Familiarity with the successful execution of school emergency procedures.

· Devote the necessary time to providing guidance to paraprofessionals, volunteers, and/or co-teachers.

Component 2d:  Managing Student Behavior

· When students are engaged deeply with content, they are less likely to pick fights, defy a teacher, or run around a classroom.

· Students who are not prepared attempt to camouflage their situation by “acting out.”

· Students who don’t find a task engaging let their attention wander to more interesting matters.

· Students who have poorly developed social skills or low self-esteem find opportunities to initiate oral and physical confrontations with other students.
· Standards of conduct and clear consequences for overstepping the bounds must be established.

· Expectations are clear and posted.

· Teachers are aware of what is going on; they have “eyes in the backs of their heads.”

· Teachers refrain from losing their temper.

· Any chastisement of conduct focuses on a student’s behavior, not on the student.

· Teachers encourage student to monitor their own behavior.

Component 2e:  Organizing Physical Space

· Organization of space sends signals to students about how teachers view learning.

· A classroom must be safe – no dangling cords or obstructed exits.  Chemicals must be stored in a safe place, and when they are used, they must be handled with care.  The traffic flow must be efficient, so that, all students can get to the pencil sharpener, board, learning resources, etc.

· Students become involved in the physical environment and take initiative in making it effective.  They may plan a display of work, move furniture to facilitate a group project, or shift supplies to improve traffic flow.  They may lower the shades to block the sun from a classmate’s eyes or shut the door to keep out hall noise.  It is their room, and they make it work.
Component 3a:  Communicating with Students

· Language must be audible and legible.  When teachers speak, students must be able to hear and understand them.  When teachers distribute written directions, students must be able to read and understand them. When teachers offer an explanation, it should aid in learning.
· The teacher should convey what the students will be learning, why it is important, and what the students will be doing to achieve the goals.  Students should be able to explain it to a visitor, if asked, what the topic for a lesson is and where it fits in the larger context of what they are learning.

· Examples and metaphors are selected that illuminate new ideas or skills, connecting new content to students’ backgrounds, knowledge, and interests and to a school’s culture.
· Informal speech is sometimes appropriate.  Many teachers address this situation by making a clear distinction between “home” language and “school” language.

Component 3b:  Using Questioning and Discussion Techniques

· High-quality questions promote thinking by students, encouraging them to make connections among previously believed, unrelated concepts or events and to arrive at new understandings of complex material.

· Carefully framed questions enable students to reflect on their understanding and consider new possibilities.  The questions rarely require a simple yes/no response and may have many possible correct answers. (“Could you give me an example of that?” or  “Would you explain further what you mean?”)

· Allow “Think Time”

· Cultivate students’ skills in leading discussions.  In a well-run discussion, a teacher does not hold center stage but rather encourages students to comment on one another’s answers and request further elaboration.  All students are drawn into the conversation.; the perspectives of all students are sought, and all voices are heard.  The students themselves ensure high levels of participation.
Component 3c:  Engaging Students in Learning

· All students are mentally involved in understanding important content; they are actively participating and are making genuine contributions to the effort.

· Student engagement is not the same as “busy” or “time on task.”  Mere activity is inadequate for engagement.  The activity should represent new learning, or intellectual involvement.

· A teacher’s decisions about student grouping are based on a number of considerations.  Most important, the type of instructional group should reflect what a teacher is trying to accomplish and should serve that purpose.

· Instructional materials and resources must be suitable for the students and applicable to the instructional outcomes.

· There is a recognizable beginning, middle, and end (closure).

Component 3d:  Using Assessment in Instruction

· As a lesson progresses, teachers engage in continuous monitoring.  They monitor everything going on in the class; student engagement in the activities, the appropriateness of the materials and groupings, and the extent to which students are actually learning what the teacher intended.

· As part of their lesson design, teachers will have prepared specific techniques to elicit from students evidence of their learning sot that corrective action can be taken when needed.  These devices are planned so that they provide diagnostic information.
· Feedback ensures that each student knows the extent to which his/her performance meets the required standards.

· To be effective, feedback should be accurate, constructive, substantive, specific, and timely.

· Global comments such as “very good” do not qualify as feedback.

· Regardless of the quality of feedback, it is of little value if students do  not use it in their learning.

· Students take responsibility for their learning when they engage in self-assessment against the criteria for success and take steps to narrow the gap.

Component 3e: Demonstrating Flexibility and Responsiveness

· Demonstrates flexibility and responsiveness when an instructional activity is not working.

· Demonstrates flexibility and responsiveness when a spontaneous event provides an opportunity for valuable learning. (“teachable moment”)

· Demonstrates flexibility and responsiveness when some students are experiencing difficulty in learning.
· Teachers demonstrate lack of flexibility and responsiveness when they stick to a plan even when the plan is clearly not working, when they brush aside a student’s comment or question, or when they quickly dismiss the “teachable moment” in the interest of returning to the “real work.”

Component 4a:  Reflecting on Teaching
· The importance of reflection on practice is governed by the belief that teaching, given its complexity, can never be perfect.

· During follow up thinking, teachers consider if their goals were met and if a lesson “worked.”

· Reflection on practice is a natural activity for all professionals.  Doing it well is a learned skill.

· “If you had the chance to do this again, with the same group of students, would you do it the same way, or would you do it differently?  How?”
· Through supportive and deep questioning (by mentor), teachers become more skilled in analyzing their own practice.  Before long, this way of thinking becomes incorporated into the teacher’s normal activity and becomes a habit of mind.

· Skilled reflection is characterized by accuracy, specificity, and ability to use the analysis in future teaching.  

Component 4b:  Maintaining Accurate Records

· Make record keeping a routine procedure that does not require much extra effort.

· A well designed system for assignments enables both teacher and students to know at all times which assignments have been completed and which are still outstanding.

· Student learning may be tracked through checklists, records of competencies that are demonstrated, and portfolios of student work.

· Noninstructional records must also be kept. i.e.  signed permission slips, students who regularly by milk, collecting money, furniture inventories, etc.

Component 4c:  Communicating with Families

· Although parents vary enormously in how active a part they can take in their children’s learning, most parents care deeply about the progress of their children and appreciate meaningful participation.

·  Communication should be in various forms:  letter/newsletter, emails, agendas, website, parent/teacher conference, group support meetings (IEP, SST, etc)
· Communication should be proactive as well as reactive.
Component 4d:  Participating in a Professional Community
· Relationships with colleagues are an important element of teachers’ participation in a professional community.  

· The focus of the work is the school’s programs and the progress of students. No points are scored in faculty meetings at the expense of other teachers.

· Professional educators make many contributions to the life of a school.  They assume their share of the duties that help the school function smoothly, whether participating in PTA, hosting a faculty party, or managing a science fair.  These can also include participating in site councils, curriculum committees, and study groups.

Component 4e:  Growing and Developing Professionally

· Educators committed to attaining and remaining at the top of their profession invest much energy in staying informed and increasing their skills.

· Important for teachers to continually deepen their content knowledge.  

· Important for teachers to continually stay abreast of best practices in teaching.  Educational research continually discovers new methods to engage students in learning and to advance their understanding.  

· Important for teachers to continually expand in their usage of technology.  

· Observing other teachers is recommended for professional development.

· Conducting research in the classroom and sharing with colleagues is recommended or professional development.

Component 4f:  Showing Professionalism

· Display the highest standards of integrity and ethical conduct; intellectually honest and conduct themselves in ways consistent with a comprehensive moral code.
· Never forget that schools are not institutions run for the convenience of the adults who work in them; instead, the purpose of schools is to educate students.
· Be keenly alert to the needs of the students.  Be aware of signs of physical abuse and of drug/alcohol dependency.  
· Work diligently for the students’ best interest.  “Go to bat for your students!”
· Professional educators maintain an open mind and are willing to attempt new approaches to old problems, eve if in the short run they are inconvenienced.  They base their judgments and recommendations on hard information rather than on hearsay and tradition.
· Professional educators comply with school and district regulations and procedures, such as those related to punctuality, dress code, completion of reports, and the like.  
